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Animando to Zea
features a rich assortment

of Teaching Plans for 29
individual productions, along
with an inspiring collection
of ideas for using films
together,

Good News!

All of these productions may
be rented or purchased from
NFB offices.

See back cover.

Our VHS prices are

~ very affordable!

$21.95 to $34.95 each (plus
taxes) in Canada.

Special offer!

Take 15% off when
you order 10 or more
VHS videos.

See ordering coupon
attached.



You can also rent our
productions.

$5.00 a week for
16mm format.

$2.00 a day for
VHS video format.

Your school board may want
to acquire a licence Lo
duplicate multiple videco
copies of a popular film.
Details at any NFB office or
by FAX 1-514-283-7564.

OR

Order or book films and
videos TOLL-FREE

Atlantic Canada
1-800-561-7104

Ontario
1--800-267=7710

Quebec
1-800-363-0328

Western & Northern Canada
1-800-666-9867
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Five years of lesson plans from
Blinkity Blank

This special issue of Blinkity Blank

is dedicated to Canadian teachers who recognize the
power of film — teachers who, in one of the most
complex and demanding of roles, wouldn’t be caught
dead without a film in their weekly lesson plans. These
teachers and their students enter the viewing experience
with an open mind, emerging with fresh perspectives
and unique interpretations. Hats off to the classroom
b teacher!

1 Five years ago, Volume 1 Number 1 of Blinkity
Blank appeared as a publication in British Columbia,
BF: with a few copies leaking out to other areas of the

% country. On the strength of positive response, Blinkity
5. Blank is now circulated nationally. A couple of months
ago, when the Winter *92 issue was mailed to 20,000
educators across Canada, we included an order form
for Animando to Zea. Our Vancouver office was
flooded with requests. The piles of white order slips
that arrived each day were a growing testimony to the
incredible network of educators forming around this
country — a network strung together with celluloid and
tried and true ideas of practising teachers using film in
their classrooms.
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Animando to Zea is a collection of teaching ideas
and plans that touch on all aspects of the curriculum
from kindergarten to college. Specific reference to age
or grade has been consciously avoided. We are con-
stantly amazed at how many different ways a film can
be used. A seven-year-old suggests that the reason he
liked Sand Castle was “because it had lots of team
work and lots of caring and sharing and loving and
helping people and all that.” A secondary student
examined the same film with a structural interpretation
focusing on the elements that create form and symbols.

It is our hope that this issue will continue to
satisfy teachers like Phyllis Schwartz, who said of
Blinkity Blank, “There’s always one good idea I can
use Monday morning.”

The challenge in future issues of Blinkity Blank is
to stay true to our mandate: for and by teachers. The
responsibility is yours. Send us your ideas and plans for
using National Film Board productions in classrooms.
You can leave the design and layout to us. As col-
leagues, we respect your incredible imagination and
ingenuity and look forward to continuing to provide a
vehicle for the exchange of ideas.

The continuing success of Blinkity Blank de-
pends upon your involvement.

CONTENTS
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The Big Snit

Bing Bang Boom
Blackfly
Connections

Death of a Legend
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The Sweater IT

The Sweater III
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Manitoba Festival

Festival Formula

Kids—At the Movies

Inuit Legends
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ANIMANDO

Claudia Miller

Animando

he film Animando served as
an introduction to a three-
month program on animation.
The first lesson focused on:
1. defining animation;
2. introducing the students to
different types of animation;
3. showing the students how many
units or frames are required to
demonstrate continuous

movement.
| Classroom Set-up:

Materials Required: | The classroom was divided into five work
Acetate sheets, plasticine, toothpicks, sand, | stations. Each station explored one of the
clean styrofoam meat trays, scissors, pencils, following animation techniques:

assorted coloured and manila paper sheets, 1. clay

fingerpaint, small uniform paper sheets stapled 2. fingerpaint on acetate sheets

into pads, erasers, paper towels, water. 3. sand

4. paper cut-outs

5. flip books
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The students were assigned a work station, according to their cooperative learning groups, where they
had to complete two tasks. The first task was an individual exploration exercise in creating something and
making it move. Task number two required the students to work as a group to create and animate (defined
as make it move) a character in ten to fifteen frames or units.

Procedure: Follow-up:
1. Iled a short discussion (approximately 5 minutes), during The students will:
which the students gave various definitions and examples of 1. create animated
animation. They agreed on the phrase when it moves as a sequences through
definition. They were aware of Disney-style animation, various devices (e.g.,
Saturday morning cartoons, and claymation (e.g, the combs, thaumatropes,
California raisin commercials). phenakistoscopes, zoe-
2. The film Animando was screened. tropes, and panoramas);
3. Students proceeded to their assigned stations, where they 2. do a research project on
worked individually for half an hour and then as groups for the history of animation;
task number two for another half hour. 3. create their own animated
4. At the end of the assigned time a spokesperson from each film;
group reported their experiences (e.g., their successes, diffi- 4. share their productions
culties, what they learned, how they felt about the activity and with other classes;
how they could improve upon what they’d accomplished). 5. have an open house where
5. Students were given time to walk around the class to see what they will display their
the other groups had done. work and conduct
demonstrations of anima-
tion techniques for
invited quests (e.g.
parents, school board
personnel, etc.).
A guest animator will visit
the class and share tips and
techniques.

Other NFB films to be screened
include:

Hen Hop, The Sandcastle,
The Sweater, The Big Snit,
The Box.
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THE STUDENTS AND THEIR
PROGRAM OF STUDY

The 15- to 19-year-old secondary students in this alterna-
tive career education program (ACE) have been identi-
fied by their previous teachers as potential school
dropouts. They have been unsuccessful in the traditional
school system because of emotional, behavioural, or
learning problems. The objective of the two-year ACE
program is to help these students make a successful
transition from the more structured school environment
to the adult world of work.

When the students enter the ACE Program, they are at a
crossroad in their personal life. Like The Apprentice,
they have choices. Choosing to stay in the ACE Program
leads them down a path to individualized academic
success and a positive work study experience. Choosing
the other path leads to school “dropout” and other
problems.

LESSON PLAN

Objectives:

1. To introduce the concept of beginning, middle and end
in narrative;

2. To introduce theme in a narrative.

Procedures:

1. Discussed definition of an apprentice (i.e., student);

2. The students were asked to watch and visually “read”
the story, specifically noting what happens at the
beginning, middle and end;
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3. We then discussed the narrative, focussing on
characters and plot outline;

4. The concept of theme was discussed, using examples
from T.V. and film;

5. The tape was viewed a second time and students were
asked to look for the theme;

6. Each student’s idea of the theme was written on the
board;

7. The students were asked to relate the theme of The
Apprentice to themselves in terms of the path they
have chosen (i.e., staying in school and the ACE
Program, or dropping out).

POST VIEWING

The students were able to articulate in verbal and written
form, their understanding of the visual text. They were
able to discuss, analyze and put into prose their analysis

_of the short story The Apprentice. This illustrates how

students considered illiterate in the traditional concept of
literacy, are able to demonstrate literate behaviour. They
were also able to analyze the animated narrative on a
symbolic and personal level, again demonstrating a
higher level of thinking.

I believe that the literate behaviour of the students would
not have occurred if verbal narration of the story had
been included. The students became “readers” of the text
and were, therefore, able to negotiate the meaning of The
Apprentice.

Students who usually experience failure in reading,
experienced success in reading this visually-presented
short story.



STUDENTS’ WORK

Themes of The Apprentice:

1. Making a decision;

2. Learning the hard way;

3. Avoiding obstacles;

4. Avoiding the truth;

5. Learn first, don’t rush;

6. Learn by your mistakes;

7. Don’t think you know it all;

8. Let someone guide you, listen and understand;
9. Let experience guide you.

SYMBOLS

FLOWERS — society laughing at our mistakes

CLIFF — obstacles, people who fell off and didn’t get
up to try again

HOURGLASS — time is running out

TREE — is an obstacle that the apprentice has to leamn to
get past

GOOD LUCK CHARM AROUND THE TEACHER'S

NECK— same shape as the tree and shows us that the
teacher has also been there;

— the teacher has already passed the tree test.

STUDENTS’ COMMENTS

“At the end of the story the teacher had a charm of the
tree around his neck, which meant that he had already
faced the obstacle that the apprentice was going
through. Just like our teachers already went through the
same obstacles as us, but they let us learn by our
mistakes.”

“The teacher knows that the apprentice needs a nose
because he’s been there before.”

“There are also obstacles in school, not apples or trees,
but the temptation to drop out.”

“The apprentice represents the students of the ACE
Program because the teachers guide us so we may get
experience so we will be able to get over obstacles on
our way.”

“We have to make choices just like the apprentice. We
have to learn from our mistakes.”

“Thank God this apprentice had a teacher and a tree to
get him out of trouble.”

“This class is like the video because the time is running

out for us, too.”
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Film Director:

Teacher comments :

You Group Director

... Opportunities for all
stwdents to practise.
-{-hg;‘fl“/:mmh, and
speaking skills .

emryo‘ge was actively

Creativity is required for
successful problem solving.

rayelved

v+ the fAlm has no Aialegve
6o I+ can be vsed 71
Adiiferent ways with a

Wild animals and people can

co-exist in our world.

wide range of students

5.@4,‘,,{—5 reaofrons !
oo enjoyed sharing ovr

Traps are an effective solution
for ridding ourselves of rodents.

opinions
s /pycd 'f'},e #/m .,

" Je svis daccord ef

le. film étart bien.”

All animals belong in their

natural habitats.

Moi

Groupe

Réalisateur

La créativité est nécessaire
afin de résoudre un probléme.

Les animaux sauvages et les
hommes peuvent cohabiter
dans notre monde.

Les trappes sont efficaces pour
nous débarasser des rongeurs.

Tous les animaux doivent
rester dans leurs habitats
d'origine.

Your Names: _

Crmf'-'il} an Anticipation Guide ...
'Idem‘-u‘fy +he bfg rdeas
*Create 3-5 simple

statements , Ectcf highlightng
a 61.9 idea. (For Pnmary
vse Ror 3)

o Write stalements
that cﬁaﬂMj& children s
belrefs,

For +turther details see:

Noms:

_&406;'}:; for Higher 7hovght
b}’ Brownlie, Close € Wingren
1988 Arnold Pvb.
Edmeonton
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THE BIG SNIT

Susan Hargraves

Divected by Richard (ondie
Irains, A9 secS.

R
/n &
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BING BANG BOOM

Joi Carlin /\ y
A 60&(;/)4 EXFM%@ /VJ MU gic... —

NG 7
@B@mg
@@@fm

/5 q 14 /m 4bam‘ &V{r’aﬂm&mf@/ sounds and Sound
exploration jn music featuring R. Marray schafer:

GRoVP
——-_'-'-—---. .
Sounds qes‘HqE\'lC‘i“Y

This 1w /=

ori4 nal sovhds

. yseful 4 4
fmmwf.:m‘e/r /‘e,f@féﬂoé’x
2V 1 rONMEn 4!0 h@lp
shmulate USE CRITICAL

THINKING SKILLS
4o ¢hoose Sovnds
and /or sovnd stryctvres

orth/ reqsons
for choices

students
0 -

ORGANIZE

bl <

sounds nfo
mdsica

structyres

CLASSIEY

Hmbres of

individual
sounds
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2
Fing an interesting sound

D make =

— With your moath

~ with your body

- from an 0%}6#’ in your desk

~ from an cbreck in the room

- from ﬂpmer‘h;'ng on the school grovnds

— aF home fron; g4 fowmd Sovree
1 the kifehen or garage

- with sometViing ng fvral

(water, free; efe )

1.

Use, Your moufh fo make
Y svﬁd Wiat is

- Hie loudest Yol can

_the soffesk you can

- the highest you can
- the lowestk yeu can

. the ugliest yeu can

- the prettiest you can
_ the Smartest you tén
- the bumpiesy you cam

<

E:

& on a sotend walk

o 4ind many intereshing

Sounds and :

~ write down TWe ovnd
Sovrce and (<) deéswiptwe

4

Choose 4 fayorife
interesting sound and :

50)%& of my

~ shere The sovnd with ’ word(s) for each sound
the rest of the class "%V orife (individual studeats)

— deswibe the tound with _or -
d:f;cc:ﬁ;% that felf /4%.5 ] /:m" ~ fake a tape recorder
Ghout Yowr sevnd’s ﬁ&f‘} 1// -/"/(/5, with You and record

4ll sounds that are
ntevesting fo you
(partners or smasll gw%)

HAmbre (1fs lovd and
5h¢rp/' U's flaf and guict,
if echoes [ 1F has 4
hr;ﬁf/J piten ang /s

5&r¢,f'oh? ,elc .

Hrom +h/s
A'Im

are 7

P
Art extension :
— 4_55/5?? an EnviroScape
pretvre using fne imprevised
(or rehearsed, taped ) soundscapes
45 mspirafryon fer viSua/
Interpretatron

Find other sovnds That cay be
Uassified as a grovp wilh yeur sound
~ be able Jp tell +he class whaf
Lriteriq you dsed fo decide you
Were 4 gwvp (all our Sevrds qre
J;ﬁﬁfy and mchr’h‘o‘,e,tc,'.)

¢ /\/\//

Cluster yourselves avovnd the reow, [n your
sovnd grovps and -
— < (4! ! 1
Zﬁd 01?:.1:(5 playing yovr Grovp sevad for
~ haye the feacher and/or velvateer sfvdents
ke turns being u?ndwfw’S/ and [ead the
Grovps n ‘Pcrﬁ?fm/nj improvised Mmvsrca/
Souné\'.SM/es (dpf?'onq,/ : reheqrse orderc
and patterns and J‘L/ﬁ& recovy -H,,M/

2.

dre-f.ﬁ'pe,. MDVemenf'/dlancc

Htension :

~ edit soundwalk 1apes
4nd Jor fovadscapes
(improvised or rehearsed)
45 mspication for creafive
meye men sequence or
dance (Mprovisg fron.
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mily, Grandparents,
Ask. your fam it 2 hy e The Blackfly Song
Uncles,aunts... qQ Yvou by Wade Hemsworth
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' L 4 with the blackfly a-pickin’
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A Sample of Ouwr Wilt's Objecfrves :

D&yf,-lou'n amilarifies and Affeences of ofhey
anima] skelefons & himan skelefons ;

o demonstrate Througn an Geperiment that
bones have a larfe amount of minerals (-
them that give them hardness;

A ldenfify six simple machines;

A define ‘machine' and "sy.S/’er‘h f/'

A design a machine with 'LEso’;

A rEscarcy £ explawn somelhing related fo a
machiine or fp the skelefn| sysfem ;

A inveshigate a variety of < imple
machines ak cenfres and record your
observafions ;

B (dentify a varety of non-mechanica!
Systems «nd explain the loncepf of
INTERDEPENDENCY (ciosysiems, jovernment
econemy,) .
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Gl out a r’;}pp/}— afte, each) clnfre R2search fDrr_(D/cc,{-
ﬁ » éa‘ena:f} /Mguaﬂc, Q,/G"S/ arf, ? P@ESﬂTﬁTCoNs
pmetih alkivitieS. _
| Ghace\ L
e — /
. . =\ Pas< - ———
Clps o elre S,
Les Yojsts magicves. /107~ L'Axe ef |4 Reue.
\ Fdes des ,‘we.shﬁq;hons Povr

O"‘W\Se-/ creJse ﬂ
Felle mém,‘yu@.
Ecoute (A musique

pes oS mécaniques ¥

Ada to this (st :
_ River Systems ¥ the body's
ciraddafory sYystem ;
— Poor nubrihon & drug abuse &
e various forms of pellutron;
__ cells i your bedy % bricks
[n & house;

decouvriv tomment uf}'!:ls;r
< (& Ple- crayovi Lomme

’_x"" wne yove Bt Axe vr-
\ m? poids lpq-d‘

e ﬁA.N\ e
Comprng B nlaing by ] ow Tt hiew WHSEES [ Z20 STty Spreieons N
%d <tand a,ﬁ Linds ofF N, 2 T yeu f1nd with )
lLoanections in ovv werld, N (\\ +he wWovrd ‘bone’ .?/‘J‘f"‘l/’ /

about Skele
Use LEGO pieces 1o design and buclq a
machine with moving parlfs. Lheck fo se= F
‘p‘wfs of yowr machine. move libe a jojaf
in The human skelefon. What is +he
function eof Yyouwr mécthine ?

e

_ Aats hwrying home % cars
“n rush hou-.l"/,'

__ A sneerc B a Volaano erupfing.

Look {or pattens all aroond vou,
lonnecfions MmaRe Sense owf of alf s
world !/

—
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DEATH OF A LEGEND Yo /oyamyaeayol

Robert Thomson

Pﬂﬂ% van Ye used o teach any
&bom ormat, In the Maych ‘€7
125ve of Plinkity Blanke, Heinz
2ngex Wrote about the thesis
essay, The following lesson plaw
goes one logical step further and
examines the thesis /antithesis
Cssay tormat,

¥ wolves have 4 Film lensorshep
Board somewhere up in the Rocky
Mountain Trench , I'm swe that
their Boad wowld have pressed 4
Yat, firm paw- gdamp of approval en
Veath of A Legend. Alnough +he W o A
movie i¢ decidedly pro-wolf, Vw °
Lonting enough information on both sides of the 4ucg.h‘on r it to be used as 4 J—g‘g&kiﬂg
dedice fpr the thesis /antithesic essay format.

_]L, []nh(oduéc sndents +0 the notion of the thesis/antithesis format by Drainstorming
other tontroversial issves: aborhion / po-life ; government controf / privatization,
NATO/ withdrawing from NATO; capital panishment ) for and against,

7. ]fxplﬁm the purpose of the exereise ; learn a vew essay format, hone |istening skillg
prachce seing wo sides ot 4 question, learn 10 deteck subtle forms of bias.

_gféhow e movie ana have students take notes on the po's and m's. |
possivle (and this might dake 4 Second viewing ), note any subtle forms of

dant , bias, efe,

AH—; \Wlﬂ% e wovie has been viewed, have a few shudents read their lisks do +he
dass. Visenss priekly whether the thesis (wolves ave not brd) and the
antitwesis ((wolves are tud) are presented with equal jectividy. (Which receives
meore fume 7 15 the narrator's voice tmstant? A ways veabal 7 Somotimes ironic 7 Ave
fose who speale agamst the wol well-edveated 7 What Aok Huis imply ? et )
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LT D R e @R |

5 Give shndents some guidance

tmerning Hhe structure pf the
essa1 ; for mstance -Hno«i towld deal
with the 'legend’ of the wolf (followed
bl/] bome Lommends on 5[4%{—) n the
Fivst Walf then dea) with M(d\ejed)
'Mﬁl (WCD[Eowed bl1 more lomments on
dant) in the second half. As a
cenclusion, summarize whidh = thesis
or amntithesis — they 4gree withe .

6. When the essays have been written,
mayRed and reAistributed, debriek by
Aiscussing Peathh of A Legena as tact
or popagandd. This would pe a good
hwe fo discuss some of the subHer
aspects of Hilm propaganda: selective
-Fpo‘\’d@e/ (+he wolf 45 model pavent),
presenting wolf- haters as illiterate bigots

(e.9., the cattle dmmer who is interviewed ),

“ hawve Sownd Yhat students veach 2ome
astute toncM sions. Bere are Zome comments
ot 4 grade nne  stindent ¢

|
"ﬁ/lne, movie mentions it wolves
A0 no harm becamse  they artack.

only the old, e sickz or the
defenceless specimens ot ofher
species. [H's havd for me 4o
believe that wolves imShhc,Hwelvl
Bnow whether g parhionlar moose
is defenceless or sic2, buk |
have wno yea\ eyidence for
saming this and Aheir %0{166
on s Jcopi(, lent el

dw Gumewk  weighk " "1 P P&O
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Rosamar Garcia

a film by Les Drew,
i %165 based on+he book by Helen LQVohuk
\,ﬂ illustrated by John Bianch:
D . Tein, 4B secs, \\—j)

This pllach ‘-':'rk-ﬂfim__ieﬁ

no:l‘umlly _”drmﬂaﬂ

{ " Setkine ih@s enc for

:_I'_:E":-\?_-‘m 3 A“['C_H» -J-he -F-[ lm .-—‘P r +he m

1 nd Hime 1o choose roles Er : a."j/
JN ‘Q\scuss \
4 w  \ *-the PO'BS\ ble. roles and the different ; /,:
\.___\ . b _WM-’ .?:. Persond'd-ie.s O&Fls Dee, Dee,, Donm & Da)/
! s, 3 ~~»* how-bedy langu ngl ( pantomime) can be. N

;t::fiéfo Qénvey ings and personality ‘ :

*+he. ided OF‘hzbleaux creating a “still
Picture with poses fo express an ideq.

1?;)(— sé;B‘le C@W@r&ahms{hqi- +he r{,ﬁ
.73 "« . Characters-mignt have over brEaKFa;ﬁ"
: 'x‘;" or a&fef- +e storm. ,«*

sk Fiow| Doris Saved herself and-Hie. caks from
+he ?S-\'oirm Brainstovm, ‘ether ways she mighnt
have salved Hais problem. How would -l-m cats
mvg Sohfed Hhe pwb!em ?

J._.»-

WW\.& s

P P S P s A

% Ea. Qddl %@Wmﬁ-{uﬂwﬂ ﬁ;,, ;w-\ e

P out +he. cafs, Doris ,Flowerpat, {ng ww@;?
e ;,« — MWM rgh‘l-ﬁ&%h varisus obJec*s«amf ACR e
. 7 Fossed around by, Fhe - wind (+h€- Wh”‘\Y 8 87

g f f .
f"“.:ncf_;;; ‘«w{ 'l"'f\{ev"{:-l"ﬂﬁm ﬂgomeﬂ: ) - g
o
BV :
e y"’y "o e S o o P e .>w‘.-:;'.m“""¢-\ P,
P ot — i AT ™ o gor®
...r'"l r“;}
//‘/
/»"
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e © OO o)

¥ The teacher is ir¥oleias He narrator-retelling e story while +he
<" kids-dra ~dramatize Fusing pantomime.,
¥ Foster laﬁsuoge development within the experience by encouragding—.
COWW&%‘@MM“ He breakfast scede and affer tie stonm; )

e

I i

The_narrator might lead w0 dialogie s way . ‘Every day was a

,ﬁmaeﬁ'&\ A9 For the Dingls ’%f’“Bu*tm;' favaurite Fime was breakfast
{ e\/ l\K&i d\(\iﬂ@g&i— EQ{E:& ! vd«gw“thlnss‘ Ny " e : il

¥ Add {exture 45 the c\rami‘w‘as?ﬁ' Posifi’:.’g‘\'&"bimux ~Each e
and \\ghining sound, C\nqr - *‘iFPeé‘Zé, creating a shil picture. Asignal
#X S AL ame: ac.:%n i’b“&ld ie'{; 4@::‘1‘:\ of the wind how\m'g, ( Before +he.
N drama ive Kids Fime to'choase +he saunds they feel will
N A fhund‘\;\'}iiémning and_the howling wind.) Y RE] il Beghmeprisedty
¥ The kids will need several egisodes' of dramatic playing +o deepen
e THheic_experience. and. refine their acHons. EXplaring different way.s of-
o Solvi ng +he.Pmb}em Q'dd&'"vqr'ie'w"'"'h&ﬂbsequeﬂf"df‘dihqHz__qh‘ans_

¥ Encourage each character fo solvé the problem in wle. Ex How woulk
Dayoh, the. all-round good guy, deal with the danger? What qoout Donng
I\:e‘ 5“%’3‘! Slq_mise ?d HO*\;/ weuld she handle it 2 what are Hee difcerent
ngs Voris might do 1o protect her cats 2 pide. them in the
con? Tie +hem to a tree ? b -_ Frihe garbage

VARIATION | _;

| Grovp kidsiin friads. Have them compose a. tableau of the; :
Have others guess whidn scene is being dcpicted. Achiuare it scere.
HTT:;W:,,.ﬂ'@@'ﬂ_\.gg._mﬁﬁgﬂ'@hgf@\'er and having im }, her Say wWhat he/she is —
Hanking at that moment, | |

EVALUATION /REFLECTION .

T Dramatic, pidy S not abou¥ performance. (s about the affective.
lexperience of the kﬁ/gipgnﬁ';,__..]?esrigf. A dfama-by reflecting. .
 on what the ‘experience was like for each person. Also discyss
7 Yhe Variety-of ways—+Hie problem of surviving the storm was

[ handied by +he different characters’ e

}EN_\EMBEQ;dmmch _Rﬁlﬂyiﬁgr SM_)u-S‘i‘ %#‘B&P\qyﬁ.ll I Enjoy!

-

i
12

L
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| THE DINGLES [ EEEIE=E CESICT O}

Linda Shetzer

Alliterating, with

6‘-@ (\%XGS

ot
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Print to Film... to Print

he Dingles is an unusual example of the relationship between print and National
Film Board production. The Dingles began as a children’s book. Helen
Levechuk’s story and John Bianchi’s illustrations struck filmmaker Les Drew as
great material for film. Instead of re-illustrating the story, he chose to bring the
book to the screen as closely to the original as possible, retaining the quality of
the drawings and the flavour of the book. When Ann Blades turned her Mary of
Mile 18 into a film, she also preserved the watercolours of her book in the ani-
mated version.

More often, filmmakers see the written word as inspiration for creation in a
completely different medium. When Steve McCallum read Edith Wilson’s story
“From Flores,” he brought his own vision to the story, and slowly, in the painstak-
ing process of animation, crafted that vision into a telling of Wilson’s story. This
type of adaptation is more common than that of The Dingles. Dramatic and
animated NFB films that spring from Canadian literature include My Financial
Career, The Street, The Red Kite, In the Fall, Thanks for the Ride, Cornet in
the Night, Capital, Tudor King, The Awful Fate of Melpomenus Jones, The
Huntsman, Pies, The Pedlar, Melvin Arbuckle: Famous Canadian, Black-
berry Subway Jam, and The Wanderer.

There is one other marvellous species of adaptation. Sheldon Cohen fell in
love with Roch Carrier’s story “The Hockey Sweater.” His animated film beauti-
fully captures the spirit of the story and the charm of Carrier’s reading. He cap-
tured it so beautifully, in fact, that the film became the basis of an illustrated
book. The Sweater went full cycle — from print to film to print.
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DISTANT ISLANDS )}

Kit Grauer

This flm (s a good motivator
oY an art and ?m‘iﬁng experience
Using Me writing process approach
with® intermediate or junior
secondary sonoe| students -

4

0%¢

Discuss the redmiques of celection and Koini'
of view qs Ysed in e 4 IC ayts and fiim,
for example , framing an image as a closevp,
';'._c:ium ov _lgug( shot, or l-ﬁwu varied angles;
wdls éye view h angle), worm's eye

view (ﬁv‘w angle )ngs 3(5\'13\ s'nrcrc:q and
dwecks tne yiewer's attention peyond tue
ordinery.

Watth the Fim, DISTANT ISLANDS, and note
fhe nomber of different peints of view
and how they omplement the story (ine.
Disemss how tme artist has used selechion,
point of view and her illustvahive style to
creatre the mood of the f/m.

AS a class brainstorm similar story lines,
(€. tps real or [maginary that studeats
Auld nave taken to 4 “special place
What images cyme o mind ? tow covld
they be vepresented 7

Have cach stvdent Joose Wis or her own
idea for a sy and imeqive how that
story might look as a fi'lm. Who might

e avdience be for their slory?

o
QG O
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Distant Ilands

directed and animarted by Betting Maylone
b minvies @ seconds

-]
°O

Using eight jo ten frames
(bex€s drawn on a piece of
W) dvew in the stor
vd of avisit o their

own specia| place. Rewembver
that draghing is Just mwfng
[Aeas and fecling from
Your head {p the er.
Pawings may be sketny
at fuis point.

EPITIN

In pairs, students peer eat
ewpﬁoh{cr ‘s deﬁfvn{ boavds,
Ying attention fo image
F:laﬁon and point pmew.

Role of editor:

% omment on ome aspect of the

s}ovy board drawivgs fimi

really worRs well

¥ Mmake one sugseshan for
possivie cmange

Role of €Al tee ;

¥ show And explain draft Armwngs

4 only dange the dvaft (¢ in

Agreement with tue eddror's

swgseshion.




DRAFTING

Write one or two de-smﬁhvc.

sentences 1o Accompa Yenoh
frame of the shorybvard. Again,
as in art, pay attenhion v
(Aeas , noY ﬂ“#&.faxﬂ\' Wr
spills.

EPITING

feey eAil; as before. lomment
oh positive qualities as well as
gssiblc Manges.

y Arafhing and editing the
art work-, and then writing,
the stndeants have a4 chance
to really manipulate Hheir ideas,
They have a puil-in avdience
(their edcror) foy thewr work
avd a chance v share (deas
and tednniques prior to Finished
copy-

PROOFREADING

Lomplete :draFts of both sforyboard art
and writing, chedeing for mecani )
wrrectness — polishéd and refived
Avawiva , corvect Spelling, grammay and
puwnctund ion . Mount work-.

-]
°
]

]

PRESENTATION

Share the completed storyboanis
With each ofwer or another
dass. Display in the dagsroom
or in e School.

PoSSIBLE EXTENSIONS

thogse one frame +o wmplete 4s
a finished fabric wlage or
shtchery , 4s in DISTANT |SLANDS,
¥ Turn the Slhoryboavd inh book
format with eadh Grame 4s a
pase illustration with the writing
printed on the facing page.
j[lusiate the stovyboards in the
Medivm of the shudent's choice.
$ change the story by delling it
from someone else's point of
view. How would the wovds and
{\ustyations change ?
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Edge of Ice

Helen Vaughan

dje of [ee (William Hamsen, director, 55 :33) |ooks at the natfuve of

archc seq-ice and ifs impertance fo the lnvif of Lancaster Sound,

We enjoyed this Hlm _dwn'nj 4 wunif on oceans and after a freld
Areic exhibit- in the Vancoyver Aquanlkm.

frip {0 the

g, Betore tne f1lm —
Brainstorm words o

descvibe i€ , 4nd
Shaye +hem,

L. During +he Film —
Draw attention 1o the
variety oF Invit werds useq

to Jescribe diffaent 1fpes

of ce .
E P
RTINSl ke 4wt o

MORNING ICE
COLD ICY ICICLE

! J4SON

4: /@44 %Mpleﬁ of harky —

_ MNatural +heme
- 17 syllables
) Sludents wrife their own haily on

the Afopic of /ce (some may choose
fo ex tend e /&tqj-ﬂa}

é, Yooy edif for geod copres -

7, 7/3P/dy on white e crysfzz/g
wi+h yhafpgfd?ahf of Ice
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’[VT& shndents, reacked sveily during the Film's navwal hunting scene
ad were anxions fo delate Mis . —

A pﬂﬂef of students Was chosen 4o
represent peope who hunt inthe 5eq:

_ |nvi¥ hunter _

# tain of a whaling ship

_ Sports [ #rophy fisher

~ seal humter

_ Lommercial F15her |

- g;'a}agfsf' fron 200/ GGUANT W]
— Greenpeace- membe”

Discussion was held between pevelists, Stractured by quesfions from
e class teacher. (We held +uis debate 2 Hmes — studénts
were very beeyy and Each ses5/em tonelnded witfie ' lan we do
'fhf.ﬁ a.?'*flf’?'7” llm Wea nym?”)

Students used the Aiscussion 4o danify thei owm beliefs about Aifferent
Yses, of ocean creatwes. This was followed by 4 journad Am'w.'ly.

ings | fee| obay abovt| What dishups me

[nvit /’me'ﬁ'nj

Sea| humting
Lommeraal Fishing
Lapturing for 2005
Lommereial whading
ép»w’b h's hr'nﬁ
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ce ESTUOTY”"::. '
s a film by/' N
Don VOhH‘B 5

(1% minutes _:

\onﬂ. s

. THe SCENE,

Sy G—
A % a mne €s
ey G ety

E understatement ;
and 5ar~casm) -

e .
¥ An estuary |
=

e s 's:xc\;;'an ordinar}/ y
a place ? ~ Let children _:
discover how fru\y ‘ _
weerraordmory ~~an

es{-u,ary s ./ ) ‘
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THOUGHTS ...

A love of Canada’s
wildlonds and natural

wildness . This film is an excellerﬂ':‘
overture fo that * symPhonic S ;
adventure’ ! Move from g
“ Es{'uaryns beoqu-Fu\._..-
images info the P

actual environmen,

" Letters to :

: hCNSPOFE'A‘S

F: and local or

!

‘ ’ * federal
j A lGSlflﬂﬁa £ Souernmeni's o
v ] o N .
Cartnﬂ . xpressin9 f\eelinﬂs e
relationship " and thoughts dbouf . . ..
:.__LNIH beﬂin To . estuaries. Brochures Jrq',f""'
= grow. ' k. feach their COmmunHy. q

xe & EW ot Hoair
( Wi 5L 0y Q_)/fgdvb’%ow"% o)
t R frod ani
0

- PROTECT c;\'NkDA’s .
WILDERNESS ... Write a !
personal environmental .
s w oction plan ¥ i

of
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ELEPHANTRIO MOCHOE) Cr=I NG

Heinz Senger

Listen to Our Stories

My poems

are slim bombs

craving explosion

Their fuses lie

dark on the page

awaiting your arrival with a
light. Robert Currie

With this poem I introduced
my grade 10 students to what
was to become an exploration
and explosion of their
imaginations. I asked them to
substitute “film soundtracks” for
the word “poems” and to
carefully listen to the soundtrack
of a film I had chosen. Their task
was to write the story that the
soundtrack suggested.

It’s the story of one
kidnapper, 18 years old, who
breaks into a house, finding a 9-
month-old baby lying in its crib,
while its babysitter went for a
quick stroll to the supermarket.
The kidnapper broke everything
in sight, from the TV set to some
lights. Matt Kuhn

Well, there once was a man
who had to go to the washroom
in the middle of the night. His
toilet got clogged; he didn’t
know what to do, so he went to
get his tool-box. While he walked
over to get it, he made the china
cabinet shake. Eric Pelletier

m Blinkity Blank  Spring 1992

A lady who is drinking a
milkshake was also running her
household. However, the house
is very disorganized.

Michael Collins

At the start of Elephantrio
(an animated film included in the
video compilation Images and
Meaning: Nine Films for
Media Literacy Studies) the
sounds are cacophonous: sucking
noises, a door opening, glass
shattering, pages rustling, a baby
crying, a phone ringing. At least
those are the sounds I heard. As
the three students’ perceptions
testify, Elephantrio is a
wonderfully rich film, its
soundtrack infinite in story
possibilities.

Remember Benjamin Lee
Whorf’s thesis that our reality is

shaped by the language we
speak? In Elephantrio’s auditory
puzzle, each student heard
different sounds.

Where am I? What am 1
doing here? Choking, almost
suffocating from fright, the lost
baby monster climbed into a
deep hole and just sat as
motionless as possible.

Dita Marounek
On their way to the mainland,
their ship hit a rock. They
paddled their way to land. After
a while, they found themselves at
a shelter, which was the circus.

Chad Draper

The giant was eating and
burping. Down under the cloud
there was Jack attending to the
crying baby. Jack was worried
about the noisy city outside, so
he shut the window.

Carrie Spencer

Every student completed a
story ten minutes before the end
of class, leaving just enough time
to see the film and celebrate their
stories.

This is a story about a family
moving into a new house. The
neighbour is sitting on his front
porch drinking beer and
belching; whenever he belches
the people drop a box of drinking
glasses because they are very
religious and have to cover their
ears. Mike Morris



| EVERY cHILD SIEC=E CESTCO)

Linda Muttitt (ki

are epd
\r\e,\J | ”ﬁﬂe q }Lo.
socol hike Fafer.

2 ACtec m’ew:}y 4

Some of Yhese exfe, .
o

ﬂ
® ‘1? ﬂje/v-éaqf
ﬂ life like . 3?‘r‘ar_f
different o, * Yheir
e the kids be ? D"U/q* 1A » hou
3, (¢} ey, L
: Cro” . \ 2 h{‘e
© Y\e}_\ \;s’cp. 0*\“6 , behind: ay o S with the ligzy cf‘“’c;/ ”~
Have Q\@( c 05‘?'5 s (&&@( ) ;: & hildren's riﬂh‘\'f) ” P
> o o on Are kol
CO\ow’ea‘ OQ\(\ .\Q(\O (0\)&9 \0‘\{\\{. Yhe Aefb 5“: !mFor‘i'an“i, A,
cow &8 o. [Port kids in Y&
of +he’ 09\{\\ \{-\{\ K\{\e}\ e - Gll-le P e e and
it i g \
doors NS ¢>°< Q\\o\\ \© Hove kids \fﬂ°$ " would

\n\f\
£, O St dig, foll i they 25 come
a

i ; To their own O
e ;
ohila wos <2 g\ |
\ 5+or>/ tellin \noppen #
i we @ J Whay WY ° ¥
sec IF meefs 'Hney Hhink e Gump. e

©), & p . X
”'\\ C\A\\b ¢ P with the men of §/\/""
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From Flores - Ethel Wilson and Stephen

Heinz Senger

one language to another. Just as the poem can’t be translated word for
word and line by line, so a film can’t slavishly follow the details and
narrative structure of its original. If you’re interested in exploring the
adaptation of print literature to film with your students, try From
Flores, a short story written by Ethel Wilson and animated by Stephen
McCallum.

ﬁ dapting a literary work to film is like translating a poem from

Here are several possibilities
for exploring this adaptation:

1. Before students see the film,
have them read the story (included
in The Oxford Book of Canadian
Short Stories, Oxford University
Press, 1986; and in Mrs. Golightly
and Other Stories by Ethel Wilson,
McClelland & Stewart, 1990). Then,
discuss the story’s plot, the charac-
ters and how they’re portrayed,
scenes students would choose for a
film adaptation, and how the story’s
atmosphere could be presented in a
film. Don’t tell them that the film is
animated— discuss the qualities of
animation and live action and have
them choose which would make a
better adaptation. After seeing the
film, students compare their reading
of the story with the filmmaker’s.

2. “The eye, which is called
the window of the soul, is the chief
means whereby the understanding
may most fully and abundantly
appreciate the infinite works of
nature; and the ear is the second,
inasmuch as it acquires its impor-
tance from the fact that it hears the
things the eye cannot see.” Leonardo
da Vinci, Notebooks.

Compare how the story and
film appeal to the reader’s eye and
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McCallum

ear. How does Svend-Erik Eriksen’s
script reinforce what Ethel Wilson
and Stephen McCallum make us
see? Based on da Vinci’s criteria for
appreciating external and human
nature, what strengths and weak-
nesses do you see in each medium?

3. Ethel Wilson completed her
story before the age of television;
Stephen McCallum finished his film
in 1990. Has TV influenced
McCallum’s adaptation? How? (For
more on this topic, see Don
Figgord’s The Farther Shore: A
Natural History of Perception,
1798-1984, Atlantic Monthly Press,
1990, a must read for those inter-
ested in any kind of adaptation.)

4, Wilson’s story does not
have the radio announcer nor the
Indian boy’s father speaking in his
native tongue. What do these details
add to McCallum’s film? Why do
you think he included them? What
other details does the film include
that the story omits?

5. Show students Edvard
Munch’s painting “The Scream.”
How does its atmosphere connect to
the story and the film?

6. Carefully compare the
film’s introduction and conclusion to
the story’s first and last four para-
graphs. What reasons could you give
for the differences in the narrative
sequence of each?

Stephen McCallum’s adapta-
tion of From Flores liberates the
text and enhances it so that students
gain a deeper understanding of both.
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THE GROWING UP SERIES Yoo}

The Growing Up Series: Films For Today’s Child

Cecelia Hill

I N A RECENT ISSUE OF
a Nova Scotia educational

publication, Aviso, interest was
drawn to the title of a small ad,
the Growing Up Series. Up to
that point, I had been frustrated
in locating appropriate material
that would offer an innovative
approach to our health unit:
Growth and Development. For
months, I had been unsuccessful
in my search for a program that
would fulfill the needs of my
students in their own personal
growth and development. Would
the Growing Up Series meet
those needs and, as well, satisfy
the objectives of the curriculum?

Realizing the limited
resources now available, I
immediately made arrangements
to preview the Growing Up
Series. I was anxious to get my
hands on something that my
grade 6 kids could identify with,
that the parents would find
acceptable, and that I could get
excited about.

The series consists of three
films: Head Full of Questions,
Changes, and Especially You.
The focus of the content is on
personal development and is
aimed at grades four to six.
Aspects of the total child are
considered in these films: social,
emotional and physical. Some
current topics designed for the
child’s interest are: peer-
pressure, relationships, decision
making, bodily changes, etc. I
believe that the information dealt
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with in these films is critical for
this age group. It provides them
with a better understanding of
themselves and helps them cope
with puberty.

Moira Simpson and other
staff must be complimented for
the varied techniques that they
have incorporated in the series. I
knew that my students would
particularly enjoy and relate to
the animation, music, humour,
role playing, and student
discussions. I also thought that
this approach would contribute to
an ideal learning environment,
not only for the student, but for
myself as well. My concerns
about presenting personal topics
to a co-ed audience were
alleviated.

With this in mind, I
enthusiastically made
preparations for the students to
view the films. Due to the

sensitive nature of the films,
parental awareness and input
were valuable to me. This was
achieved by: inviting parents to
examine the films; requesting
feedback by responding to a
questionnaire; informing parents
of the content and; asking parents
for their written permission to
have their child view the films.
Overall, the parents responded
favourably; they were impressed
with the approach and seemed
anxious for their children to view
the Growing Up Series. Some
examples of parental comments
were:

“From what I have seen, the
films certainly address a lot of
questions that kids have and
parents too.”

“Would like to see more!”
“Glad to see that both male and
female are discussing these
issues together.”

this age group?

comment below.

Comments: __

1. Do you feel these films fulfill the needs of

2. Was the format appropriately presented?
(animation, audience, content, etc.)

3. Was the information provided clear?

4. Do you think that these films are suitable
fora whole class viewing? If no,

5. As a parent, do you foresee any difficulties
with a follow-up discussion at home?

Evaluation Example (for parents).

Yes

OO U
(1O 0O #

.

O
[




Example for Parent Permission

Dear Parents,

year-olds.

[ ] I give my permission for
] | do not give my permission for
Series.

Signature

During the next two months, the grade six class will be involved in a
“Growth and Development Unit,” as part of the health curriculum. | have
previewed a series of videos produced for an audience of nine to twelve-

The Growing Up Serles is designed to help young viewers develop
the survival skills they will need to cope with the pressures of puberty and
adolescence. Head Full of Questions, Changes, and Especially You
are based on the assumption that sexuality education involves the whole
child and his or her self-concept and body image.

As educators, we believe that the well-informed child with a pesitive
self-concept and a sense of respect for others is in a good position to
withstand the uncertainties of adolescence.

During parent-teacher day, on March 8th, the Growing Up Series
will be available in the science room for parent viewing.

Sincerely, Cecelia Hill
Please return this section below to the school.

to view the Growing Up Serles.

[ ] We would be interested in viewing the videos on March 8th.

to view the Growing Up

“I think the kids would
understand better what changes
to expect, rather than just going
on what they hear from friends.”

With such a positive response
from parents, I could hardly wait
to see how the students would
interact with the films. During
the viewing, my observations
indicated that the students were
interested, involved, and at ease.
It was obvious by their reactions
that they enjoyed the humorous
aspect of the films.

Following the films, the
students were willing and eager
to discuss the information
presented. It was not necessary
to motivate or prompt questions,
as in past years; their '
spontaneous reactions indicated
that they were already motivated.
In addition, after reading the

children’s journal writing, I
noted positive comments such as
the following:

Jolene: “Head Full of Questions
was really good because the kids
in the film asked things that you
wanted to know about. In
Changes they let you know what
to expect.”

Amber: “I really enjoyed the
three films and they taught me
many new things. They
explained things in a way so you
didn’t feel uncomfortable. I think
it was excellent and the cartoons
about Fred and Anna explained
things a little further.”

Jason K.: “The films we watched
were excellent. At first I thought
that I would be uncomfortable,

but it turned out alright. The
animation made the films funny
and comfortable to watch. The
way Barbara and Blu talked
made everything simple. I would
give it a 10/10 and would
recommend it to others who
haven’t seen it.”

Jo: “I felt sort of uncomfortable
because I didn’t like seeing the
baby being born; everything else
was o.k. I thought it was way
better than the ones we saw last
year. This gave more
information and explained it
better.”

Rod: “The films were great
because they had everything in
them that we wanted to know.”

Trevor: “I think the movies were
better than last year. I liked Blu
the best; he was cool and funny.
Out of the kids, I liked Louie the
best.”

Personally, I was delighted
with the series. As a classroom
teacher, I realize that today’s
children live in a complex
society. The Growing Up Series
provided me with an effective
tool that would enable children to
develop healthy attitudes and
decision-making skills.

I would strongly recommend
the Growing Up Series to any
teacher who is seeking current
resource material for a student
personal development program.
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JOURNEY OF THE BLOB @ =icyiNo]

Teresa Cosco and Rhonda Philpott
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[ MOTHER EARTH CEC Bl Cf a0

Marian Dodds

This video is most suitable for
senior secondary students.

SOME REASONS TO USE

THIS VIDEO

e encourage reflective
writing

¢ stimulate debate on
development issues

e explore male and female
ways of seeing the world

* open up affective
responses which can lead
to more critical thinking,
analysis and action

e empower students to
make a difference in the
world

USING THE JOURNAL FOR “FEELING”
RESPONSES

Before the video is shown, let the students
know that they will not be asked to speak but
simply to write non-stop for fen minutes in their
journals. In order to do this, they should have their
journals and pens ready. What they write will not
be read by anyone else, so they are free to write
whatever comes to mind. Some people may even
prefer to draw their responses. While the video is
on, they should simply watch it closely and totally
focus on it. Inmediately after the video, instruct
students to write their responses to the video focus-
ing on how they feel, keeping themselves from cen-
soring what they write and just letfing the feelings
flow. This method of ‘flow writing’ helps them to
get closer to their deeper feelings about the world
they live in. If it is hard for them to start, they can
write at the start of the page: “As | look back on
the images from the video | have just seen | am

feeling...”

Blinkity Blank  Spring 1992

The secret is to write non-
stop and not to judge or
censor what is written. Affer
the ten minutes are up, have
the students stop, re-read
what they have just written,
and then write one or two
sentences that summarize
what they were writing about.
These two could be shared
voluntarily with the class and
a general class discussion of
the responses fo the video

could begin.

IMAGES OF MEN AND
WOMEN

Have the class recall the
images from the film and
write these up on a chart. After this has been ex-
hausted, have them circle the images which they
think are female and underline those which are
male. Then have students write in their journal in
response to this question: “What does this video
tell us about male and female perspectives on
Mother Earth?”

Next, have the students form small groups
and read aloud to each other what they have
written. Then ask them to reach a consensus on
what the filmmaker was trying to get across. Have
each group present their conclusions to the class.

SCANNING THE MEDIA FOR EARTH MESSAGES

Give each student a recent newspaper or
magazine and a highlighter pen. Ask them fo
scan their document and mark any items which in
some way relate to our relationship to nature.
Then group the students and have them prepare a
chart summarizing these items. It could look like
this:




Headline Content Summary

Impact on Mother Earth®

*Prior to starting on this the teacher could walk the students through an example and lead a discussion
on the possible impacts (i.e. species endangered, earth destroyed, rainforest preserved, population lowered through

natural disaster).

Note: the United Nations Conference on Environment and Development (The Earth Summit] in June ‘92 should provide

a lot of material that would be useful for this exercise.

EARTHLY DEBATES

As a result of this research, a coniroversy
could emerge which could be debated by the
class. For example: “Be it resolved that it should
be illegal to keep whales captive in aquariums.”

SPIRALS OF CONNECTIONS

Another result could be the creation of
“earthly spirals” or diagrams that, starting off with
the technique of “webbing” show the interrelation-
ships of various events or actfivities. These could
then be presented graphically and displayed
around the school. A central concept could focus
on “we are here” to indicate the place humans
have in the chain of events and could suggest
several different routes which could be taken.

POSTCARDS TO THE EARTH

This activity extends beyond analysis to
concrete action.

Search through magazines for pictures that
symbolize some actions which you could take to
help Mother Earth stay healthy. Alternatively, stu-
dents could draw their own images. Mount this
picture on half of a file card and then on the other
half write a postcard-style note to Mother Earth
which states your commitment to her.

Example:

£ Nothex BEact™,

These cards could be displayed in the room
or as part of a school-wide Environmental Week
project and students could be asked a couple of
weeks later fo reflect in their journals or aloud in
class on how they now feel about their commit-
ments, whether or not they did do what they said
they would, and if this has changed the way they
relate to the earth.

HISTORIANS AND FUTURISTS READ ALOUD TO
CHILDREN

Divide the class into two groups and assign
them the task of telling stories of the past or fanta-
sizing about the stories of the future. These could
be done as stories which would be read to chil-
dren as a way of teaching them lessons about our
relationship to the earth. The students may want o
work in pairs to actually produce a book with text
and graphics which could be read to elementary
students at a nearby school.

POLAROID CELEBRATIONS

After students have done some work on
issues raised by the video, they might want to
complete the circle by celebrating what they love
about the natural environment surrounding them.
Have small groups list what they love about the
nature they are surrounded by and have them
make a list of polaroid “shots” they could take to
create a poster to put up in the classroom which
would summarize their images. Allow them fime to
go out and take these pictures and then design the
poster. Students could include their own state-
ments about “why | love this planet” on the poster.
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NO WAY! NOT ME &

No Way' Not Me warian Dodds

DREAMING OF OUR FUTURES

Before Viewing the Film

Purposes: to have teens verbalize their goals for the future and to
begin to critically examine advice from others*

* Have students do a visualization such as the following:

Close your eyes, take a few deep breaths....relax and imagine that
you have moved ahead in time and are now an old woman or an old
man....sink into your chair and feel your body, the body of an old
person, sitting in the chair. Really try to feel what it would be
like....and now, begin to slowly look back over your life...imagine the
various experiences you have had over the years....take the time you
need to go over them, flash back over the various roles you have
played in your lifetime....see yourself at different stages of your
life....hear yourself speaking... feel what you were doing....remember
the feelings you have had....some may be positive, some negative... just
imagine those feelings....spend a minute or so just seeing your life as it
has been played out like a movie on the screen of your mind’s eye....

Now go back in time to when you were a teenager ....see yourself
as a teenager....how did you look?....what were your interests?....what
excited you and caught your imagination?....what did you like to
do?...what dreams did you have for the future?....spend some time
gathering up these dreams that you had....and then, imagine yourself
reaching your dreams....what would you look like?....would you be
alone or with others?....where would you be living? ...what would it be
like?....how would you be feeling?...what would you be doing?....how
would you be spending your days?....spend some time gathering in
these dreams....and then, when you are ready , come back to the
present time and, without speaking to anyone, jot down the dreams you
have of your future. _
~* speak slowly, calmly and clearly. Be sure to pause long enough. To
perfect your technique try it out on a friend or tape it and try it your-
self.

* After the students have had a couple of minutes to jot down their
ideas, have them, in twos or threes, share what they have written with
each other, noting similarities and differences. After several minutes
ask them to consider who or what might have influenced their dreams
and note these various influences on the board.

» Now do a role play with the students , where you play the role of a
student, taking one of their dreams for the future as yours. Ask the
students to play the role of an older person with a great deal of life
experience, advising the student (you) about the future. Have the
students give you 'advice' about what you should be doing with your
life. Have someone record, in point form, the advice which is given.
+ Examine the 'advice' which has been given and then ask individuals
to jot down their reactions to such advice. Follow with a general
discussion about what makes advice useful and what gets in the way of
it being useful.
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No Way! Not Me (directed by
Ariadne Ochrymorych, above)
is part of the Feminization of
Poverty series. It features
former politician and women's
advocate Rosemary Brown.

Journal writing follow-up
for students

+ Spend some time reflecting
on the dreams you have for
the future. Describe what you
hope to be doing, where you
will be living, with whom, etc.
» Make a list of all the advice
you have gotten so far about
the future. Beside the advice,
write down who (or what)
gave it and what reaction you
had to it. Then describe the
best advice you have ever
been given and the worst.
Explain.

Teachers might follow-up with
a class discussion about how
we make decisions about our
futures and link it with the
advice which is being given to
young women in particular in
the film No Way! Not Me.




T DY NG (ﬁ*’

QUESTIONING AUTHORITY IS MIND EXPANDING

Purpose: to actively involve all students in a discussion of the key
points made in the film.

Before:

Introduce the film No Way! Not Me. Ask students to imagine that
they are in the audience listening to Rosemary Brown and that they
will be called upon to ask her a question during the question period.
After:

Immediately after the viewing, ask students to write down their ques-
tions on individual file cards. Gather the cards together, shuffle them
and distribute them to the students. Have them place the card face
down on the desk. Go around the room, having individuals turn their
card over, read out the question and then respond as they would imag-
ine Rosemary Brown might. Then open it up to general discussion.
Have someone track the key points that are made as the discussion
proceeds.

» You may notice that key points can be clustered into factual infor-
mation, advice or opinion. Next, students could go in a variety of
directions-some could be assigned to prepare factual reports on the

statistics about women and poverty, others could survey students in the

school about their dreams for their future and compare male and
female responses, while a third group could summarize the advice
which adults give to teenagers and could look at ways that advice can
be a help or a hindrance.

i .Y -
Students listening to Rosemary Brown
Student Activity

Interview two older people (one man and one woman) you know.
Ask them to tell you about dreams they had for the future when
they were young. Did they achieve their dreams? Ask them what
helped or hindered them from achieving these dreams.

Follow with a class discussion of the results of this assignment.

PRESENT REALITIES
Quick Quiz

1. What % of minimum
wage earners are women?
a 50% b 35%
c 75% d 90%
2. For every dollar a man
earns how much does the
average woman earn in
Canada?
a60¢ b 52¢ c 86¢ d 64¢
3. What percentage of pro-
fessional, managerial or ad-
ministrative positions are
held by women in Canada?
a7.5% b 15.5%
¢ 50% d 25%
4. What chance do you
stand of living in poverty?
aliné b1in4
clin2 di1in8
5. Male high school drop-
outs earn, on average,
more than female commu-
nity college graduates.

True or False?

EAHM S!

Jamsue o] uonsenb jxau ay |
ani)’s sAoqioj g ‘suib 10 94
B'E pZ 9| :Siamsuy
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Gary Squire

The following lesson uses small group cooperative learning strategies to guide upper intermediate
students in the examination of their own esthetic values, in terms of such topics as the arts, commercialism
and self-image. The lesson will likely take several sessions to complete.

I' /” $Q“/ W\ ///
PARADISE

BEFORE VIEWING THE FILM
Briefly begin a whole class discussion, based sary: How does television influence our beliefs

on one or more of the following: about beauty, friends, parents, teachers, etc.?)
1. Brainstorm a list of words which, for you, are 3. In your view, how important is it for people to
associated with the word beautiful. Think of look physically attractive or beautiful? Is it pos-
words which are synonyms for the word beauti- sible to become too preoccupied with making
ful and words which, in your view, are examples ~ one’s self attractive? Explain why you think as
of beauty. ' you do.
2. Choosing examples from the brainstormed list, Instruct students to view the film Paradise,
let’s analyze our notions of the meaning of with the previous discussion in mind, and to
beauty. How did we learn them? What influ- discover what the film-maker believes about

| ences our beliefs about beauty? (Hint if neces- beauty.

|

AFTER VIEWING THE FILM

Divide the class into heterogeneous groups of

4-5 members each. Explain that each group will Each grouiorzgﬂgél:e Grolp Celienda
be assigned two questions to discuss at length. 1. listens actively to other members
There are to be no group leaders. Instead each 2. participates in the discussion
group member is responsible as follows: 3. recelves equal air time to contribute ideas
4. encourages the participation of all other
members, by his or her respectful words and

actions. |
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After Viewing, continued

In addition, all group members are respon-
sible for keeping written records of their group’s
discussion, perhaps in film log books. Make it
clear that it is not necessary for group members
to agree with one another, just that they under-
stand one another’s points of view. Tell stu-
dents that they will be given a specific amount
of time (for example 30 minutes) to discuss and
record. Emphasize that each group is given

only two questions, in order to make it possible
to engage an in-depth discussion. Explain that
each group will have the opportunity to report
their ideas to the whole class later, with each
group member contributing to the oral report.
Assign two discussion questions to each
group, dividing up the questions in such a way
that all questions will be dealt with. Each
question will likely be dealt with by more than
one group, depending on the number of groups.

SMALL GROUP DISCUSSION QUESTIONS

1. What does the film-maker consider to be beau-

tiful? Give examples from the film to back up
your answers. Do you agree with the film-
maker? Explain why you agree or disagree.

2. Why do you think the blackbird wanted to
look like the emperor’s bird? In what ways do
people sometimes attempt to change their appear-
ance? What are all the reasons you can think of
that make people want to look more beautiful?
What do you think of those reasons?

3. What evidence is there in the film to cause us
to conclude that the beautiful bird in the crystal
palace belonged to the emperor? What are some
of the beautiful things that people sometimes
want to possess for themselves? Why do you
suppose people desire to possess beautiful things?
4. What is it about the emperor’s bird, specifi-
cally, that makes it so beautiful? In your view, is
there anything at all beautiful about the
blackbird? What characteristics, besides physi-
cal beauty, make a person beautiful? Explain
why you think so.

5. Why do you suppose the blackbird wanted to
live in the crystal palace? At the end of the film,
the blackbird seemed happy to go back to the
jungle. What do you suppose the blackbird had
learned about his own natural environment?
What similar lessons might we learn?

6. In our own town or city, where do people
sometimes go to experience beauty? Don’t
forget to include natural settings, events, places
to view works of art and places to hear beautiful
sound. Describe your own personal experiences
at some of those places.

Lead a whole class discussion, based on the
small group reports. In order to facilitate the de-
velopment of cooperative skills, lead a separate
discussion about the progress being made with
reference to the small group discussion guide-
lines listed on page 42. When difficulties are
brought forth, problem-solve with the students.
Support and encourage their efforts with genuine
compliments on their progress.

IDEAS FOR EXTENSION

* Plan a field trip to an art gallery or go to the symphony.

* Instruct students to paint the most fantastically beautiful birds or flowers imaginable. Listen to Zamfir
music as you paint.

* Instruct students to write and decorate a badge, an award or a card (perhaps a valentine) for a classmate,
describing that person’s greatest virtues. Take precautions to see that every student receives one.

Blinkity Blank  Spring 1992 m



PARADISE | 1l TSRO & o em=iay i o)

TV}&MOS ‘b exX fe, n the ddassroom a,{:-b/ ViEW| 5

PAR ADISE

s ZiVen by q grevp of shudents <t SimonFrmser University

,\:guowms a wwée in Teachin w\ﬂ J—N\Mevslon, suoMmmet”
session 88. Lyne Gaveav, instructor. Translated Gom the frencly .

Zam ob\pl%e- .
\ . i ‘
songs birds  flowers childven create thea

Sy - ol
o MVS (<

zhange.s
. <hi\dren re
emotions: a short play
~ shame
- ?riale.
- hate
- Jeq.lousy
- vanity diffevent forms of
literature are
beauty recalled :
_the jdeal vs. reality — fableg (Lafonfrine,
~sel\f- percephion Aesop)
_ natura) vs. artifteiq] — poelvy (Eluard,
- Prevert )
~ study of form, — fawvy Jales
movVement, cplovr (Tales from

e
Lonsumeyr Society Prabian Nights)

— variahbions on the
+Hhreme (m Hais

— se\fymage
flm, bivas o
- bea;vﬁagp;duﬁ cabe, botverFlies
- p» ey
Cotme™>
— valyes

= wm‘?a,rtson ot le‘FC(CW" adtures

— aydnitecrwre
_ diseussion on cultunal yalyes

m Blinkity Blank ~ Spring 1992



PARADISE LOST [OHOE®r =)o)

Linda Mufttitt
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Pies - A Plan & A Controversy

Annie Kranenburg

Ask the students to watch for the ~ B. Small Groups
HIS FILM WAS USED following while viewing the film: ~ Form student groups of 4 or 5.
as part of a unit on PEACE a) the cultural differences of the, ~ Students should take the roles of

under the Universal Curriculum ™ 4w ladies;

Recorder, Reporter, Chairperson,
themes of “Family of Mankind”

% Encourager, and Checker. DIS—

b)'-\h“ow_\‘thc revenge was dis-

and “Peaceful Cooperation.” No guised (ﬁt*—-t_his point discuss \’cu,ss the following questlons """" , aﬂ,w---*-’““*’“““
doubt it could be invaluable in “reven ge,”';)%c_ith examples from 1 W'hat was important; 10 cagﬁ _
connection with a variety of students); ‘-:;;.,'___ ~~"" charactes? Do you thjnk ong@ of ¥{_
themes. c) how the clash was remlved —  them is better. than thc othq’? ) ‘\E
that is, if it was. Why or why not? -4 | |
PRE-VIEWING -
NOTE: Vocaﬁlﬁ"l'étryn..._\,gyfords VIEWING.~

such as peace, racism, preju- Here’s a,though;

dice, cultural differences
should already be farmhar to
the students. #

' b) the Pohsh lady in
beginning? at the end'?

1. With the whole class; Web thc
word PIES — that is, bramstcmn
all the words you assocmte wnh

2 le abrief explanauon of thf:
film:
“This film is about a Pohsh Jady
and a German lady who cx,pcn-
ence difficulties in getting along
as neighbours. After a CLASH,
one of the ladies takes RE-
VENGE in what scems to be a
kind gesture.”

5. Was there a lesson for you to

1carn in this film? Summarize it

N LS 3” 0”3 inits !M‘? uage--._ in-a sentence, as a motto, or as an
and_acr(ons "
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Here are some reasons my Grade 5 students gave for and against
showing PIES:

% ;
Reasons to show PIES. . - : 7
« It teaches a lesson in a funny
but strong way. It helps us learn

Reasons not to show PIES
» Some kids imighr make fun of

the cultures am‘f the:rfdyfferences.

about prejudice and how to deal we It is rude when the ladies were

with picky neighbours.
» It helps us think about how to
y *"’Soive problems without fighting
Woga mkmg revenge.
e ._%Iﬂeﬂs us that people are
different,but if we’re nice to
them, this might bring out a nice
side in them.
« It shows differences in two
cultures — German and Polish.
It showed realistic differences:
clothing, accents, behaviour.
The differences are exaggerated ™
in order to get the point across "
and therefore is not ?mended 10
be offensive. - ;§ X
. We can jewn to be good
Ifot Jud:g'e people by

e \ o

rhrowmgxthe cowpies at each
other. Also w?&‘mg gur in the
pie is gross.

* Because the film exa ggerarew

the characteristics of these two
cultures, some people might be
offended by it (especially if they
are Polish or German).

o The story might be misunder-
stood and told wrong to others
(ie. parents).

e R e,
i 5 i
i H e

e

B e o ; GG

s
Erl

C. After the small-group
discussions, the whole class
meets again.

1. Reporters from the small
groups share their answers.
Individuals are given opportuni-
ties to respond. : '
2.. List student answers about
supporting and not supporting the
showing of Pies.

3. Evﬂﬁ’ake the film. Who

' should see it? How can it be
used? -

My Grade 5 class concluded that
children in Kindergarten through .
Grade 3 should not see this film
because they may take it too
seriously and imitate what was -
§Qown They suggested that it be

R W showmto grades 4 through 7 and

" to. h1 gh school students.

H

IDEAS FOR EXTENSION

. Rpleplgys on prejudice

.« Adebate

« Write an article on-  prejudice or
ra01sm for a ncwsletter Of News-

§f~;



Taking Sandcastle to a Higher Level

SANDCASTLE €&

CO Hoedeman’s animated film has been popular with children and their teachers since its release in 1977. The
story of the creatures who emerge from the sand to build their exotic castle is comic and haunting by tums.

When seven-year-old Justin Peck explains the film’s appeal, he shows that even very young viewers grasp the
film’s ‘universal’ message.

Secondary English teacher Phyllis Schwartz gives examples of how a skilled teacher can help students take that
understanding ‘to a higher level’.

Sandcastle

| remember the part when the man came
out of the sand at the start and the part when he
made the characters and when the first creature
that was a dinosaur rolled over and the next
character he made was a starfish. The movie
was, | think, about God and Noah and his ark.
The animals all get into the house that they
made because it's windy and dangerous so
they're getting in the ark. The guy who makes
the animals, he’s sorta like God because he
makes the animals. He signals the animals to
come in because it's windy and dangerous, and

when one is stuck out there, the dinosaur comes Creak: : A\
out and grabs him in his mouth and takes him €‘lf'lon-:2;d ~ creates Gnvv'wnmeav{‘
into the castle. . - rem environment- \

| enjoyed the movie very much because . - forms creqiurgs \
all the animals were helping each other, and it «efefh'hv’e_. Sand for environment
was like team work, and with team work they a - Wind cresting
built a big castle for themselves fo live in. The C “’E‘"’Y."‘s Q"V"'Wme;q—
guy with three legs, he’s really helpful, too. | besf‘"""‘ﬁ “nd eul))
know he gets in the way, but he's really making ‘ - Uation - re-occurrny

. ; . May g N g |

the decorations and the swirls at the top. | like | - Nafure — battle asainst of
him cause he’s really funny. | enjoyed the movie ~ omparable v Genes; ot
when the snake was making a hole and the pig - MAR ereates + A nes|s
came along and bit his tail and stopped him. | nafure shoyed by
liked it when the dinosaur and the guy with Goodt ys. vl - Snake (e
three feet got pushed down and he wrecked the s ele erf) Recesse l
thing they were making and the dinosaur ran \X/HMM *F may " /:
away. | liked the movie because it had lots of : A —— /
team work and lots of caring and sharing and s WL RT ' —
loving and helping people and all that. : y A
Justin Peck 4
Queen Mary Elementary
Age 7
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Sandcastle is a classic in its time. As well, it is a versa-

tile resource for teachers at all levels of English teaching.

As a way into the advanced study of literature, I used
Sandcastle to tell me something about my class’ level of
critical interpretation abilities.

Prior to using this film, we talked about values
embodied in literature, structural meaning, archetypes
and symbols. When we looked at values, we considered
the author’s explicit or implied attitudes found in a piece
of literature. Structural interpretation focused on ele-

Somd > Aume :
M?@wm'
\ wg&m*m

Symbols - the Sawndcastle

Sand — Qﬁ-'f{'h, +ime =& bﬂﬁ;ﬂﬂl‘ﬂj of mevie
wing - etemity, change — beginning + ena of movie
Sandpercon - creator — he created the creztures
Smkﬁ -—(2\-"“)19?‘005(!\3 fovre — vving Ptc+ure

/ Dvawing T~ (Ari)—> gvouna
f Cregruves - Seviehy = pig, wierd ones

).

Heste, ana senfe > prraptel Ao Mot and
Ao clrlblita
M(,%M}?M

vamrm

Dvawing : o Cowmm unimh‘w_r > cregfuves de what the Creator Says
Castle = civilization— go in it at the end ) ks Hheir home

ments that create form: repetition of pattermns, character
stereotypes, plot elements, etc. Symbols and archetypes
initially were taken together, as archetypes are a form of
symbolism.

While Sandcastle was used here to clarify literary
critical reading and viewing, it can be used effectively as
a means of introducing any, all or other forms of critical
reading/viewing. Here are the results of four groups, each

interpreted from a different critical perspective. -
Phyllis Schwartz

Nona Navin
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THE SUMMER WE MOVED TO ELM STREET

Teacher's Plan by Marian Dodds

Film: The Summer We Moved To Elm Street (28:02min.)
Time Required: 1 and /2 heurs ( ideally ). lould be done in one hovr
Purpose: fo build empathic skills

Method:

. Introduce the concept of empathy to the gwup (273 minvtes)

2, Pivide the grovp into 4 sup-groups. Hand ovt colovr- coded Hle cards
1o evevyone . Assign them a dnaracter fo identify with based on
covd colovr  Example : Blue - Mother Yellow - Doreen

Green- Father  Ank - other dhildren

3, |nfroduce the flwm. Bint ovt Hhat it is From the viewpoint of
Doreen, the nine year o girl. Her father s a drinking problem.
Ase individwals 4o, as mucn as possible, focus on the thought,
feelings ang pehavior of thelr dnavacter. Try to "become" that
character. (5 minvtes)

4. Show the Hlm (30 minvtes)

5. \mmediately afier the Hlm  ask individuals, in the role of the
chavacter they were asked to “become" to recovd their characker's
thought and feelings. Evample : “As the mother | felt hc\P\CSS---"(Sm'mJ)

6. Ask. all individualS with the sawme wlour card 4o grovp together and
share their thovght and feelings . (10- 15 minvtes).

7. Have peeple re-grovp n “families" (i.e. one card of each colour
pexr gvoup ). Ask them 42 first share their thought and feelings In
chavacker and then 4o skep ovt of the vele and 4o lonsider how
they, as who they really are, covld relate 4o this situation. (20-30
minvtes). x Note : at this point, dCP&Min5 on the nature of the
grovp, Various scenavios covld be nfroduced fpr discussion.

Possible scenarios: -4s Doreen's +eacher -as a fumily friend
—as a relative  — 45 a school covnsellor
— 45 q wvnse\lor 4o The bwother father, Loreen, ele.
— 4S Doveen's d4ssmate

8. As a final wrap-vp ACHVI\TY asR. each individual 12 nsider what this
experiene has 4avgut him/ wer abovk empathy. Thi¢ vld be faished
off with « geneval discussion or a refleckive wrihing ackiviyy.,
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He Shoots, He Scores!

You Can Create Your Own Multi-Media Kit
Pat Pickering

0 NE OF THE
emphases in education

today is learning through
reading. The trick is to pique the
students’ interest so that they
want to read. By using different
formats and/or “realia” you can
create lesson aids that will
encourage even the most
indifferent student. Here is how
easily it can be done. . .

First of all, choose a book
that has a subject area that could
be expanded and that is listed on
the recommended or
supplementary reading
programme. We chose The

Sweater by Canadian author the story. Our target audience— Through discussions with them,
Roch Carrier because it was Primary/Intermediate classes and ~ we carefully chose materials that
available in both French and French Immersion. We were would help us to “score our goal”
English and because the National  able to find teachers who had and create an interesting multi-
Film Board had a film based on used the film in the classroom. media kit.
Together with the two books
(The Sweater and Le

Chandail), we added the
National Film Board’s French
and English film versions. We
bought a “Montréal Canadien”
hockey jersey, a puck, and a
second-hand pair of ice skates
and put them all in a nylon
hockey bag.

The teacher’s guide was
probably the most difficult and
time-consuming part of the kit to
produce. We discovered that the
NFB had a teacher’s guide for Le
Chandail (in Une langue qui se
voit! —Volume I ). Sue Richards,
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a French language monitor in the
district, translated this guide into
English. We added some
additional suggestions for
classroom activities, put these
together in a three-ring binder—
et voilal—the kit was complete.
Taking the kit out to a couple
of schools for a trial run (with
advance scheduling, of course)
proved to be very successful. A
junior high French Immersion
teacher let some of her students
wear the hockey sweater and
skates while presenting the story
to their peers. (Don’t worry, the
skates had blade guards.) Then
the class watched the film. The
students said they enjoyed it. An
elementary teacher brought some
extra hockey sweaters from home
for her students to wear during

the introductory discussion about
the author’s life in rural Québec

in the 1940s, while she herself
wore the sweater from the kit.
After viewing the film, many of
the students wanted to read the
book out loud and in a group.
The apparent success of the
project gave us a great feeling of
satisfaction.

We would like to thank the
teachers who so kindly worked
with us on this project: Leddy
Stokes, Burnaby North
Secondary School; Barb Everitt,
Morley Elementary School; and,
of course, their students. We
also thank Jeff Clarke for his
photography.
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THE SWEATER {11 2§

Maureen Baron <?,7>
e ‘ﬁﬂéﬁ.
I I’s Monday, and you thought you were just e~ —_

showing a video — for 10 minutes. .- .+ THe w i g
By the end of the week the story has been linked to N \.S\ W E@ X
almost every subject — thereby giving you your _ E AT e
weekly theme. . (ios &N -)

You've built a week’s worth of pedagogical activities Lo\\
around the video, linking it to almost every subject / . % / m b S hQ.\ don

area, relating it to just about all of the students’ \' | - oFy b y P\ ocn Ca\('(\
work, giving them an integrated curriculum, and o e 5-5 E mﬂf‘w‘
all because they watched a video. P on 'FOI" .Seﬂiﬂ ckle

P‘Q:< 6 Public Speaking
*Do an oral report on a hero.
> Reading Activity

(9 0 *Read a biography or autobiography of your hero.

P\\Q Writing Activities
\/ *Write about a time you had to do something you
really didn’t want to do.
*Write a biography of your hero.
*Write a recipe for a hero, either in fantasy or

Research Activity reality.
*Find and record biographical and anecdotal *Write a letter ordering something by mail.
information on a hero. +Fill out a mail-order form.

*How did the game of hockey begin? Who started  «Pretend you are a curé. Write a letter to Mrs.
it? Who wrote the rules? How old is the game? Carrier explaining why you had to punish her son.

*How old is the National Hockey League? *Write about how you felt at a time when you were
*How was it organized in 1942 vs. today? different from the rest of the kids.
*Why was there such a rivalry between Montreal  «Pretend you are Roch — write a letter to Mr.

and Toronto? Eaton explaining why you don’t want the Maple

*What team do you support? What is its history? Leaf sweater and why you must have the
*Are there any rivalries today? Why do they exist?  Canadiens sweater instead.

—— e

*Concept of inflation: how much is a hockey sweater today vs. 1942‘?
47 *Postage: cost of mailing a sweater then and now?

,ﬁ *How is the cost determined?
7\ *How much would it cost to mail things of different weights to various
/S/ destinations?
*Determine the final and true cost of an item vs. advertised price — taxes,
shipping and handling charges, postage.
TAXLH AR A PRINAMAZR A he 0 of 20 Hem. Fhpme O SR fases on
various articles (this could be very complicated and interesting with GST).
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Discuss and/or write about:

«Persecution vs. discrimination — making assumptions about someone
because of the clothes they wear or their general appearance.

*Good sportsmanship

«Jumping to conclusions (why the referee really sends him off the ice).

*Being a fair referee.

«Family relationships — mother/son; who buys the children’s clothes?

*Why did the mother "win" the argument over wearing the sweater?

*Why are certain types of clothing so important to people? Relate this to current advertised items

( eg. Nike shoes, Roots sweatshirts, Fido Dido T-shirts, etc.).

*Moths and wool—
what happens?

Have the students read

the story from a book.

«Compare the experience
with watching the

*Which provinces /
cities / towns have

why? when? video. Which formatdid {  NHL hockey
where? how? they prefer? Why? teams?
*Study the life What were the strengths | *Why do these

of each medium?
*Did you picture the boy
the same way the

cycle of a moth.

For example, why

Victoria? Why

REATIV animator did? Why or
PC’ RO @ [ E f/‘ why not? How did the Edmonton and
students picture Roch? Calgary?

\_SOLVING

+What size hole would
make the sweater
unwearable?

*Where would such a
hole have to be located
on the sweater?

*How long would it take
how many moths to

Create a team logo:
*What symbols are

needed?
*Why are certain

symbols chosen tunes, especially for

create such a hole? and others rejected? their thythm.
+Under what conditions *What message does *Why is the organ the
would the moths the logo send out instrument used in
and to whom? churches?

succeed?

places have teams?

Vancouver and not

«Listen to examples of
French Canadian folk

Study small town Quebec
life in the 1940s, inclu-
ding the importance of
the church and its influ-

ence in daily life.

P

Study the Gypsy

Moth, an environ-

mental problem:

*Why isita
problem?

*How can the

problem be solved?
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THE SWEATER

Literary Sociograms

Phyllis Schwartz

ociologists use sociograms to study the

relationships between people in groups and

communities. A sociogram describes the
relationships between people, things, and events in a
visual way by using techniques of diagramming.

This process, applied to the study of literature,
can provide students the opportunity to graphically
visualize the relationships within a film, poem or
story; the technique can be extended to demonstrate
relationships between characters, events, back-
ground, and other relevant literary elements present
in the literature.

Students used this process to diagram relation-
ships in Roch Carrier’s short story, The Hockey
Sweater, which was adapted to the screen by
Sheldon Cohen in the NFB film, The Sweater.

After viewing the film, students were asked to
list elements that were strong in their memory:
characters, events, symbols. In this case, students
identified the Canadiens sweater, the Maple Leafs
sweater, the curate or vicar, the church and the rink.

Once students identified these significant ele-
ments, they were asked to represent them in two-
dimensional form; place these elements strategically
on the page; and use symbols to represent ideas or
values. For example, students were asked, “Where
is the sweater best placed on the page? Is it above or
below or next to the church?”

m Blinkity Blank  Spring 1992

After they laid the items out, students were
asked to connect these items using three types of
connecting arrows and to name each arrow. A one-
way arrow (— ) represents an influence that
goes from one party to another; a two-way arrow
(«4—¥) identifies an influence that affects both
parties; a boomerang arrow ( <} ) shows that a
party recognizes or reacts to the actions or thoughts
of another party, though he or she does not take an
active part in that action or thought.

In the case of The Sweater, students con-
nected the following elements:

« Roch is influenced or driven by Maurice Richard
(—»);

« The curate sends Roch to the church (—— );

» Mother and son share a family connection («—)
(NB: Students noticed an absence of two-way
relationships in this story, this provided an oppor-
tunity to discuss the significance of few two-way
relationships.)

* Roch goes to church and asks for 1000 moths;

» Maurice Richard approves of this revenge plan

G )
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In using sociograms, the following general
questions are helpful in directing students to this
task:

« Why are items placed where they are placed?

« Why did you choose that type of arrow to connect
these items? ;

« What word or phrase names the relationship
identified by the arrow?

» What/who receives the most one-way arrows?

« Who/what sends the most one-way arrows?

* Are there regions forming on your paper? Name
them.

o Are there time zones forming on your sociogram?
Name them.

This task can be enhanced by asking students
to use colour or texture to represent significant
regions. Status can be indicated by using the upper
and lower portions of the page.

This technique provides opportunity for
discussion in small groups and by asking students to
work on clear overhead transparencies, these
sociograms can be shared in class discussion.

Sometimes it is effective to begin the use of
this technique by using a commonly known fairy
tale as a class sociogram. This can be done by the
teacher using the overhead and asking students to
direct the placement of characters, naming the lines
and locating regions.
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TRAWNA TUH BELVUL B lcr=iar ol

Noni Maté
ﬁ his F1lm by Martin Rose animates Farle Birneys reading f
e nis ewn poem “Teawns Tuh Belvul by Knqgyjin Tsifik.
§ o\ The £1lm presents g Nice opportunity to play with Sounds,

rhythms and meaning In language, chargcter & qction in
animation s and movement & sound 1n drama .

Bl] Aboord!

oWrite the full title of the peem on the boary:
TRAWNA TUR BELVUL BY KNAYJIN PSIFI
» Have students read, the title aloud,
hey have deciphered tha title, ask them what the
: aneidf’ei%eob fyrom this poem. Thetj Might expect it to 4
yse the sounds o “ Knayjin Inglush™in funny ways.
They should also see that it is about a train trip.
» 1.ook at the map todether te see the. ngmes of the
stops between Tévente & Belleville,Ontario. Have them
listen for the Names as they listen to the peem

R W AE e e o n e

. 5 Salaai e | ha o9 Cia i ¥ . a
lsten [ o '. - _ . x0 vpfp \p\*‘ﬂ‘i os\i\a' @)b" ﬂq}lw‘s eﬂf\' 6{13 v & s y“e’ﬁ
R ScOPY o — - - i

o Play the, soyndtrack. :

of the £1lm (the 3 ga r LAISE -OV;E‘:.?' - oy =z
Poem) withsut. the T e B el A e P e T, 8 TR
?Lchure. S AN . - < . .

o Discuss their 1mpmediate 3
respenses to the reading.
What. does this prer o —
wgound like'?2 what o Ask. students how they would make
Imigas S0 T ne a Gilm of this peem. Wiat images
minds? What wores would they use te illustrate the
do they remember:, peem 7 What techniques would,
what 1s hﬁPye”m% they use-

In this P‘ o Watch the film and discuss students’
responS&S. Did ﬂqey understand tl()&foem
Petter ? Were they 5urprf5ed. by Rase’s
treatment of the “story” and his
ghimation fechnique?
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The Journey: & Closer Look

» Examine what is happening on this {train trip from Ieronto to Belleville-

¥ Ivicide: Desceribe some of the charactevs en this Jjourney.
Do they remember any conversations ?

Outside : What. landscapes do they see? How does th |
d How do the characters t}éacb - me%"haﬂ% e?é %andsaqpe change?

* ¥ How do Rose & Birney each cenvey the rhythwm of the journey?
» What comments is Birney making about the countryside ? About hatyre?

Mboul types of people ?

Sidetyrack : Woxds &Rhyth
. Have sbdents read this excerpt, fivst silently,
then \4.1014(1._ R TR SR TR o

+ Y'Y o chuggm thru the marmacans so buggin to o
* / the marmaland go joggin thru the marmalade the BOOOOo0 | ™~ ..

the bish the bird the bush the bard the bosh l ...

the birch the barm the farm alarm the harm

the barn the barmy farmlands the squirmy wormlands

where there arent so many farmers not a farmhand not a — |/ - .
dots of oil tanks lots of gravel pots of houses all alike ol
theres a factory making tractories baking trucks and =3
faking cars and tracks and lime and making time o
may king sweat shirts may king time and grime and dime a0
making making making hay i

s Ask students to describe how if fels & reqd it.

+Fing examples of the ways Birney creates rhythm
through Words and word, patterns €o create Toth
rytim % meaning .

° lv_&oo}tc.. d,oge\\d at. the MStéeg,WD lineg of the exceypt.
hat contrases are creq ? What, issues - 2
What is Bitney commenting on 7 are tuised’

g o [
¢ Creating o Machine
»Divide e class into groups of €-8 students.
»Each group must work- together to create its own moving machine. .
_ first » decide on a machine (anytning from a steam endine o printing
press to an imaginary Mmaehine ) _ } 5
_ Gach student tecomes one part ot tne machine, making a distinct
o ment. & sound (&g how would, 4 pisten or arive wheel seund ?)
e Make the “humarl machines,” starting, with ove part, then adding, e
othevrs,one part ab 4atame, until .the machine is in €full operation.
i ’[‘hen,Wi"«’f‘ 4ll the parts moving z sounding in rhythm to >gether,
change £he sounds,one by one, Inko WoOYas. 'T'Ine?t can be reqal words or nonsense.

words. ,
Let, bne students PAY with the tempo of Lhe » _ _ i
3 slowing it down te « Complete bw_gkdowg-’“ohme, speeding it yp
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WHERE THE BAY BECOMES THE SEA &

Danya Jaworsky

1Thisfilm can ve used as gt of 4 science
lesson dor & grede 5 unik on "Maptations"

2, tre-Lilm planting and discussion \ y

i5 necessary. Two sample charis
4s 4 gude may pe unsed -

The
TI. é’fr‘r%éh&rql Mdapration of

A. Llaws or Feet

— protection —holding on
- movewmen +

~ obtaining food
B. Mouth — Teeth £ Jaws, Beak
- protection —obtaining

— tearing foed apart

— ¢carrying babies
C. Bady Covering

- provides warmth or cocls

Diredor : Jown BreH
2927 mins.

S

~ protection

- Waterproofing

~camoflage
P pedy SM?&

—enables the ______ jo I, other ‘ ‘
‘mﬁm:tﬁ-lzﬂ_& —&5. Radar, Smell, Voice, Mimicry
E. Wings . .

e Falerint IL. Behaviowral Adaptation of The
F:— Emi—wﬁon A. Warning Sianals

, _£Yes = ;

— enable the 1o see B. WMS ot Protecting liself

in difficuld Places _ &, F:lMlvvj food

— Keen eyesight dor spatting food D. Migration
q.'. f:;w.n E. Laring for Young

—aid in fonding foad F Mating
K. Tai “1d:

‘_—h%ji—i-n, oo T nes G.Bwilding a Home

~ wevning signals
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2 Find the Bay of Fiundy 4 Show the film in 3 parts as
on q Mmap. Here s an overload of

/ n for mation,
B use “slim Jims" (self - made Dooklets) 4o record

/ Mmormation wMer the headings i point form

b Show the film —
students hoose one gqnimal or bivd awd
recovd (Whormation on Slim Jims. The flm
Lan be shown wmore than once.

7.The Him provides some information.
Students —qun an do Surther researdh for a
?YDJ%"' on a lLanadian animal or bird .
S pa—

8 Further discussion and/or project work on the
destruction of a watural environment (pellution)
oM s effects can evolve,

— OR

g Him or video on effects oFFvl\uhbn Lan e made.

Reflection -

A, Students applauded the Hilm my cldss.

8. Shdents were 50 mohvated by the Flm Hhat they
began theic projecks with great enthusiasm.

A usetu| Resource Guide fo Where the Bay Beones the S (s avadlable from +he VFE
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Lynda Pogue

A it is NNDATORY Ht You
# yeading ONE MoRE W

«-_‘.'\" " : u
BT
5 b b " 1 1 :
1 » .~. . " A 4 :
P v — \ X 3
|, A Nl o
T Y ; k
S 1,
: [S
3.0

ZE N -
p}«rﬁ:éo?cduc. &
Jean - Jacques Leduc

Swin. , 17 seconds

6, Show e Film
yd gam ang : »
ah avovp Drawn-
A sbrmg a\lf-lh:,
P°55l ble sound words

Nustrate e

i Ment of the
ﬁ|m heavrse 4s
q Soun

Shew ﬁ\mlwul'
souhd a'gd let one
More
e fcem
e
véwm%m

OR ...
Ve
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frovide a camerq A

“(or video). é’ﬂadetdﬁ
choose own
or theme ... aM
shook gn ob eck
e
an {
+hg\r rrodt:’& \3\? 1
Sun 4 Way that te
final ?rodud' S
only reveale) afler
Severa) clyes are
guen fo te
viewer

oK. ..
.

SEE this R\m BEPORE.
about how use it/

il

5hmlenis Londudt 4
‘Magazing seaych {o
£l i 4 large picture
Wi m\—exe.shn
denmi). The Wh%le/
thing 1s covered
W 4 larger sheet
oF Lonsfruction paper
S are cuty out
ank vwmbered 1o reveal

o ot
P! ‘g‘hm\fi\— a‘r’-t?nne

Hints can Pe written

on Ve Pack o eacn
Flap. The viewer

can iy wp the whae
Neek 'tvsae e



2. NoW it is assumed tnat- you have viewed e ilm and know
= Now uritical it was not Yo have given even he mosk vague
hint 0s 1o wnfent, concept or theme, SINILARLY there

should be no pre-Film discussion or lesson for ZER In
the classroom.

Z m{fs @m Zoud be ‘u’ré\\ized ma science,,h_ ‘
Z mystery, inquiry, “change) or'perspechves’
/ 7 lonfext... 0 a}/\’y hngqué ‘.‘I perspes

— 4 Abter the contert s chosen, the only yeadiness comes
- ¥ just dsthe lghts 4o out .. You and Your students
= “MUST make 4 deal: NO ONE guesses, whispers,
shouts or discusses any 4spect of the film before
it s compleye ! Stress the shoriness of the

wﬂd how secrecy is critieal.

D, As Hhe credits start 40 wll, discussion

= Wl PoP, "1 thought it was..” or
“| knew iF when ... The whole cldss
Wil bubble and sizzle for a few

E’A IF it minvtes. “Then you may wish 0 choose
:.‘. . . .
t\nes Q::\'-I-!‘r‘;?ﬁ%,s %?fé 3&&?.“?““% ProgrRmaIng
‘ €. Depending on the theme w your
Z %\ﬁ?r:{j M 2?, ﬁﬁgg’p‘%mm ;:’11%30 ’05 ﬁ&?ﬁgni élu\es
- — ¥yeren
mﬂ;‘m& \‘Zm Students develop ? E\\HS‘\T@\'&?
Zveali. shorytell? each 4 .Bring 4| 5
fpgether s0 that the whole is
D& ... not uhderstood wnless twe parts
A are Wndevsivod !/

Blinkity Blank  Spring 1992 m



Each plan in this section (pages 65 to 75) utilizes films to explore the
many dimensions of a subject, as in Goals of Peace; or to develop an apprecia-
tion of film and explore its many styles, as in the two ‘Festival” plans; or to
look at a particular filmmaker’s way of expression, as in Paul Driessen’s work in
the plan “Inquiring. . ..

Many teachers find their students stimulated by these experiences and this helps
them develop a more critical awareness of film, filmmakers, and specific subject
matter.
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MANITOBA FESTIVAL

Celebrating Manitoba Film

Linda Johnson

WITH A MINI-DRAMA
festival slated for early

February and a writer-in-resi-
dence program scheduled for the
spring session, the Language
Arts teachers in junior high chal-
lenged themselves to highlight
another aspect of the curriculum
during the opening Fall term.
When talk got around to film we
realized how little we knew
about film-making in general and
film-makers in particular. We
guessed that our students would
be the same; they see a lot of
movies, they watch hours of
television and they often rent
videos. But what do they know
about what they are viewing?
We felt that any attempt to make
them more aware would be
energy well spent, so we decided
to hold a film festival. We just
were not sure what to feature in
1t.

While investigating what we
might pursue and trying to find
someone to help us pursue it, we
received two surprises. First,
was the discovery that our very
own province boasts many indi-
viduals who make films. Sec-
ond, we learned that we were on
our own. No other school could
advise us, encourage us, warn us
or give us direction because this
project was different. Choosing
to stage a film festival was
breaking new ground.

Decisions, decisions, deci-
sions. What do we show? What
format to use? What size
groups? Guest speakers? What
costs are involved? Who will
pay them? A great deal of time
and energy had to go into this
early planning stage. In the end,
we elected to try a keynote

speaker with all 350 students in a
pre-lunch time slot, with an
afternoon schedule consisting of
two film sessions. In one we
would feature Manitoba film-
makers, and in the other we
would show films of other
Canadians. Our “Celebration of
Manitoba Film” was set. On
November 26th, it was signed,
sealed and delivered.

“Was that your dog? How
long did it take to make the film?
How much money do you make?
What was your message in the
film?” These are some of the
questions put to John Paizs by
our students after viewing his
Springtime in Greenland. Not
all of them may have appreciated
his parody of fifties films, but
they liked the funny parts and
had many queries. Inviting Paizs
to speak at an initial celebration
proved to be a good choice. Not
only is he a graduate of the
nearby high school, but his film
was shot at a short distance from
our school. Recognizing familiar
landmarks in the film was an
unexpected bonus for the stu-
dents and it helped them appreci-
ate that real people and real
places are used in film-making.

Paizs’ knowledge and skill in
the area of animated films were
later shared with the Grade 8
students. Their second afternoon
session included viewing the
work of other talented artists,
including Alan Pakarnyk (Car-
ried Away), Norman McLaren
(A Chairy Tale), and Brad
Caslor (Get A Job). The Grade
7 students viewed nature and
wildlife films and met with
George and Sally Cotter. Mr.
Cotter is an independent film-
maker whose work often appears

on television in Winnipeg. The
students were entertained by his
relaxed, informative manner.
They learned a great deal about
the patience and perseverance ex-
pended by those who choose to
film wildlife. Their films-only
session included other nature
films as well as The Sweater,
and The Golden Apple. The
greatest variety in film-viewing
went to the Grade 9 students
since we have no opportunity to
follow through after they leave
our school. Lucretia and Debts
were offered as examples of
films based on a poem and a
short story respectively. Kele-
kis: 50 years in the Chips and
It’s a Hobby For Harvey pro-
vided a look at documentary
film. But what will probably
remain with these students
longest is the memory of their
encounter with the Boke poet
M.B.Duggan. No doubt his
experimental films made an
impression on them.

Varying the focus for each
grade level gave us a starting
point and a workable format. It
readily facilitates future plan-
ning. A three-year plan could be
followed to ensure that students
are exposed to all types of film.
It would take them from what is
familiar to the unusual and ex-
perimental. Along the way they
would learn more about the
technical aspects, discover where
the ideas come from and become
more critical viewers. Future
workshops and festivals would
be true celebrations of the stu-
dents’ growing knowledge and
increased appreciation.

Hmmm. October 227 April
14?7 What’s the best time? Is
Mr. Spielberg available? Where
will we get the money? Which
films do we choose? Decisions,
decisions, decisions.
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FESTIVAL FORMULA Dedorfoea=yayNol

Maureen Vinge and Louise Williamson

Iﬂéfﬁdfenfﬁ ;
Pdr’l'ng
Organ[mh'pn
Feeple.

Films
film Activities
Envicheys

( 6uests % Tﬂ'Fs)

% non-NFB Film
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KIDS — AT THE MOVIES

Linda Muttitt

e “PRESS —5 3 «qk

NCOUVER REVIEWER.
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Arlene Moscovitch

ASPECTS OF THE DOCUMENTAR

lamenco at 5:15 is one of the films included in the new NFB media edu
the Documentary (working title), currently in production. Aimed at s¢
the resource explores documentary film as a genre. It features comple:
excerpts, interviews with filmmakers, and original material shot specific
films included were chosen because classroom testing showed that the)
ally and raised critical questions about issues such as voice; truth, fact, and obje
reality” and the differences between fictional and documentary treatments of a s
been conceived of as an image bank rather than a “course” ; films have been gr
as Ways of Storytelling, The Candid Lens, The Politics of Truth, Voices of Expe:

for Change.

The following material, excerpted from the resource
guide, is found in the section The Celebration of
Life.

ust documentaries always be about
serious social issues? Can they also cap-
ture moments of beauty, be a source of
profound aesthetic pleasure? Does every
film have to have a clear-cut “story”
which culminates in a climax? Screening Flamenco
at 5:15, an impressionistic record of a dance class
for senior students at the National Ballet School in
Toronto, raises these sorts of questions, and more. A
celebration of creative expression, energy and life,
Flamenco is a poetic, lyrical film about a process.

IDEAS FOR DISCUSSION

Pre-screening

1. Since Flamenco is more about process than
product, as it tries to capture a moment or mood, it is
helpful to ask the following questions before show-
ing the film: Is there anything you do just for the
sheer pleasure of doing it, rather than for any tan-
gible goal or reward? Can you think of an incident
or a moment that you wished would never end —
perhaps dancing with someone you like — a mo-
ment you would like to recreate?

2. Which films, videos, or t.v. broadcasts have you
seen where you have been particularly conscious of
movement or rthythm, either of the objects or people
on the screen or of the camera itself?
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Post-screening

1. Share responses to the
specific images, momen!
out for you?

2. Director Cynthia Scott
“not a traditional docume
such traditional ideas be”
a documentary, what wc

3. How does this film cc
might have seen about d:
like Fame or Dirty Dancin
Cynthia Scott chosen to tel
decided not to put in a fir
about dance? Can you th
life where the process of
important than the ultima

is of

fil m

kage. The
' emotion-

uction of

h stood




ACTIVITIES

Pre-screening

1. Working in pairs or in small groups, quickly
brainstorm the following: You have been asked to
make a film that conveys a sense of rhythm and
movement. What would you choose as your subject?
How would you shoot it? What would you have on
the soundtrack?

Post-screening

1. Pick out a sequence that you find particularly
effective (the handclapping around the piano and the
skirt sequence at the end are frequently mentioned)
and chart how the sense of rhythm has been created
by the editing. How many shots are there? When do
the shots change? What connection is there between
the changes in the visuals and what is happening on
the soundtrack? How do the shots vary in what they
show, in the camera’s distance from what is being
filmed, etc.?

2. Some students might want to show a scene from
Flamenco and a scene from a feature film about
dancers and dancing to the class and analyze the
differences between the two. Or perhaps they might
choose to compare the representation of bodies in
motion in Flamenco with the coverage of certain
kinds of athletic endeavours.

3. Screen Norman McLaren’s film Pas de deux,
which focuses on the movements of a pair of danc-
ers. Could this also be considered a “creative treat-
ment of actuality”?

4. Flamenco at 5:15 and Anybody’s Son Will Do
have to do, among other things, with teaching and
learning. Screen a scene for the class from each of
the films which seems, to you, to show this clearly.
What are the differences and similarities in the
teaching/learning philosophies and styles that are
being presented in each of these films?

5. Capture an event or a moment in an impression-
istic style using slides and a taped soundtrack or
working with camcorders.
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“Inquiring” about Paul Driessen

Mark Zamparo

HE “INQUIRY MODEL”

fosters critical thinking in
students. It provides them with a
model whereby they can
question, investigate, and make
conclusions about any
experience, event, or issue. (B.
Duncan, No. Walker, The
Critical Concept. O.S.S.T.F,,
1984)

The model follows a six-
point process: input; key
questions; brainstorming of
possible answers; information
gathering; synthesis and
conclusion; expression of
conclusion.

The input can be an
experience, an event, a
controversial film or T.V.
program, or an issue. Because
the stimulus or input is usually so
complex, so layered, it promotes
debate and discussion that cannot
be satisfied with a yes/no or
black/white response. The aim
of the method is not to indulge in
controversy but to promote
critical thinking, to enable
students to evaluate for
themselves.

Paul Driessen’s animated
films provide a complex impetus
for such an inquiry: Le Bleu
Perdu, An Old Box, The Same
Old Story, and Cat’s Cradle.

After Screening Le Bleu
Perdu (7 min. 30 sec., no
words), ask the students to react
with a sound-image scan,
mentioning items that pop into
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mind. Le Bleu Perdu is about
environmental pollution. As the
scan leads to discussion, ask
students to develop questions
about the film. Put the questions
on the board or on the overhead
projector: What does the
environment have to do with
paradise? Why is paradise clean
but sensual? Why does the film
mix erotic and religious images?
The class chooses the last
question - the mix of images - as

the key question. The groups
discuss possible answers and
then watch the film again to
determine whether the film
supports their answers. After the
second screening, the class
formulates a synthesis: the film
reframes the Garden of Eden
imagery (the apple) to state that
the new crime, environmental
pollution, has deprived people of
paradise. Students can then
formulate a response in a report,

Cat's Cradle



An Old Box

essay, poem, news report, radio
or video documentary, letter to
the animator, pop song, or
rewriting of the biblical story in
Eden.

Driessen’s An Old Box
(9min.11sec.) wonders about
society’s values by examining
two ways of celebrating Christ’s

The Same Old rory

birth: the sacred and the profane.
In The Same Old Story
(3min.12sec.) Driessen points to
the relationship between the
fantasy narrative and an actual
narrative. It examines fear and
guilt. There are four levels of
narrative: the imagined
narrative, the animated narrative,

the human-pixillated narrative,
and the actual viewer of the film.

The most abstruse of
Driessen’s films, Cat’s Cradle,
plays with ideas, such as the
interrelation of beings, trompe-

I’ oeil, and the association of
ideas. But here, too, the
narrative is anchored in a biblical
reference — the three-person —
family at the beginning and end
of the film could be the Christian
family: Christ, his mother Mary,
and her husband Joseph.

The “Inquiry Model” gives
students a method; it empowers
them to think critically about
complex events, issues and
experiences, not only in school
but outside of it as well. And
Driessen’s short, intriguing films
provide the stimulating fodder to
engage students in critical
viewing.

An Old Box
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GOALS OF PEACE JOEO = oR
Towards the Goals of Peace: A Film Study Unit

Noni Maté

k&
EACE IS MORE THAN THE ABSENCE OF WAR.”

Peace education thus has a dual function — teaching for and
about peace. This film study unit is designed to incorporate these

aspects of the peace building process into a structured framework. It is
organized as a unit unto itself, to be supplemented with readings and
discussion. However, the films could be used independently, inte-
grated into other curriculum units of study. The films, a combination
of animated & documentary, combine stark and sometimes shocking
realism with humour, satire, and importantly, hope and alternatives.

I. Introduction and Overview

Two documentary films introduce this unit and give an overview to the
dimensions of peace.

1. If You Love This Planet

2. Speaking Our Peace

II. Conflict: Roots of Aggression and Conflict-Resolution
Why are we so awful? What are the roots of aggression, conflict and
war? This section is not an attempt to give answers, but to re-open the
questions for analysis and increased perception. Are people basically
aggressive or is this a culturally learned behaviour? What is the con-
nection between personal attitudes and global problems? The nature of
the questions invoke open-ended responses, and the method for explo-
ration, rather than documentary style, is through animated films,
symbolic in their intent.
A. Roots of Aggression

1. The Bead Game

2. Neighbours

3. Sandcastle
B. Cultural Difference in Conflict-Resolution

1. Balablok

2- ‘6E7’

3. Pies

SeAjyaly (BUCHIEN 8] jO ASeUN0D ojold

III. Violence

This film section continues the examination of “human nature” in our
use and acceptance of violence as a means to solve conflict. The
definition of violence includes cultural violence as well as structural
violence. The films explore structures within society that perpetrate
destruction and war; the economic interdependence of our world,
particularly the unequal distribution of our resources; and the effects of
poverty on the Third World.
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A. Cultural Vi

1. Toys

2. Part 2 of
B. Structural Vi
1. Memoric
2. Top Pr
3. Hunger

Y. The Nucle:
Hiroshima init
1S a necessary
here, one making
conflicts, the se
mean to one particul:
1. The é"_?g._;:-_ St
2. After the Big O

Anybody’s Son Will Do
e: Peace and Justice

e nuclear age, and analysis of our present reality
ient in a film study unit. Two films are used
orous connection between personal and global
“iving a realistic account of what nuclear war will
‘TE __s_f__i.OI] of Canada.

: Nuclear War on the Prairies

IV. The Reality of War
The films in the preceding sections provide an insight into the multi-
dimensional process of peace-building and the relationship between
conflict, societal structures, and personal and cultural values. Symbol-
ism aside, war and violence mark the history of our civilization. The
films here, while only three out of almost limitless choices, show the
effect of war on all peoples.

1. Part I of War: The Road to Total War

2. Return to Dresden

3. No More Hiroshima

VI. Conclusion

There is probably no adequate ‘ending’ to a film unit of this nature.
However, Premiers Jours /Beginnings is an attempt to bring some
hopeful closure to the study. This short, animated film brings us back
to the broad definition of peace as a “celebration of life.” In a dream-
like manner, Premiers Jours /Beginnings looks at the natural life
cycles of both humans and the planet. Through changing images of
colour we see a positive, often passionate, affirmation of life contain-
ing a clear message of love.
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Translating the Patterns of Film into Writing

Heinz Senger

“Do we have to work today or
can we see another film?”
“Are you gonna show us another

funny one?”

A LL OF US WANT
students who see each
class as a Stones' concert.
Exciting. Serendipitous.
Energetic. It’s sad that many
people still believe showing films
to students will turn their brains
to mush, whereas print will
somehow systematize them. The

& -1

o
g
p—

above two questions were from
students who began a unit on
narrative, descriptive, and
expository writing by seeing
three films that reflected these
designs: Hot Stuff (9:09), Zea
(5:17), and Lady Fishbourne’s
Complete Guide to Better
Table Manners (5:57). Two
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texts were used — students’ and
the films’.

Narrative writing began with
students getting into small
groups and brainstorming how
fire was invented and the
possible consequences of this
invention. Then Hot Stuff was
shown, followed by a discussion
of the film’s unity and how it
was organized. Students quickly
saw that its scenes were arranged
chronologically. Writing a

narrative paragraph based on the
film followed.

The same format was applied
to descriptive and expository
writing. Before students saw
Zea, they were asked to bring an
object to class no larger than
their fist. In small groups they
chose one of the objects and
described it from all possible
angles. After Zea, unity was

again recognized as well as
several patterns of organization:
spatial, dimensional, and
impressionistic. They then

wrote a descriptive paragraph on
the film.

The previewing for the
expository writing was to create
a guide to good table manners.
Following Lady Fishbourne,
unity and organizational patterns
were again drawn out of the film
after which students wrote their
expository paragraphs.

As the accompanying

Photos by Carianne Shrubsole

examples testify, when students
join the reading of films to their
own lives, competent writing
results. Do film and laughter
relax students, thus enabling
them to become more fluent
writers?



Zea

_..and then it came into view. ltwas rather
mbled a planet, {he sun, of perhaps even
jowly rolled over the object, making it shiny- It was
silent, almost as if one were in , staring down upon the
earth. Bubbles began to form from the liquid. Although in the
beginning they were small, they grew larger. Everything became
noisier, the pubbles were sizzling. | could start 10 feel extrems
heat!
Everything was blurry. then like @ putterfly emerging from its
cocoon. . - POP!
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PROPAGANDA CHALLENGE

Propaganda Challenge

Monique Turcotte

I CO-TEACH A

propaganda challenge
program for the gifted. The
purpose of this course is to
introduce junior high students to
possible media related careers as
well as to develop a critical eye
to the propaganda which
surround us. During this course,
a number of invited speakers
(from advertising executives,
news editors to media
spokespersons) make
presentations to the students. My
colleague and myself present the
theory behind the images. NFB
films help us a great deal.

This Is a Recorded
Message, a collage of print
advertising, TV ads, news and
historical clips masterfully and
uniquely displays the dominance
that media has in our lives. It
also reminds one of Andy
Warhol’s prediction of 15-minute
fame.

The Bronswick Affair is a
comic look at media
bombardment via TV. This film
is so realistic to the students that
we had to assure them that it was
a piece of fiction.

T.V. Sale is an animated
satire of material presented on
TV.

Mirror, Mirror: An
Advertiser’s Scrapbook is a
humorous historical view of
social trends and values as seen
through ads.

The last three films examine
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more serious concerns. Have I
Ever Lied to You Before
presents the every day conflicts
in the advertising business. And
They Lived Happily Ever After
contrasts the media’s messages
about marriage with reality as
seen by women. Killing Us
Softly is a documentary of
advertising’s stereotypical image
of women as well as the power of
advertising to shape attitudes
and, consequently, behaviour.

All students must fill a Media
Log while viewing these films as
well as filling it out for a number
of print and media ads, films,
programs and documentaries.
Their final project is an ad
campaign complete with
storyboards, scripts and a final
product. The availability of
video cameras in recent years has
spawned a number of interesting
“commercials.”

Media Log

Student Name:

Date:
sample title type
technique personal reactions
comments




EXPLORING FILM PRODUCTION

The following section’s plans deal with many aspects of film production
to help teachers and students gain a better understanding of the elements of film
from scriptwriting and storyboards through to sound tracks. Hands-on exercises
enable students to do their own video productions while gaining a deeper appre-
ciation of the creative process behind filmmaking. These plans are also useful for
teachers developing media literacy skills with their students and stimulating
critical thinking.
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'STUDENT VIDEOS

aoNALD RAVEN REPORT —— N
j ING FROM DEEP 1 . A \
EEP N8N 700D

\WHERE PANDORA  SAYS «gNTg, IN
e ep THE
P o 200 - WML HER STune RENEUR SHipr gor QNTANKEROUS BACKLAND, |

= CAMER
e ) - %#ﬂt e ‘ A FOR HER
{ 4;.
. 2 %

03 ON LOCAL TSSUES-
0 aWF W o T NG i

3

' UR TEAM
'/ ciosE A QUESTION.
[ THEN MRS. PAWLEY MADE
SURE WE'D:
© IDENTIEY AT LEAST
INTEREST GROUPS

AND

® COLLECT DATA TO_ SUPPORT D

EACH POINT OF VIEW. L
WE MADE UP A CHARACER

EOR. EACH GROUR

SCRIPTWRITING

TOOK DP LOTS

OF TIME«. g

T ONCE FOUND OuUT
THE RARD WAY

WHAT HAPPENS
GROW P

eEN A
WERPLORES JUST

POINT OF VIEW!

77 GO0OD SCUND

| f/,x 15 REALLY
| /' \NPORTANT Too!
| [ WE COULDN'T EVEN
| JHEAR MATT MACBEAN
L[ N THE FIRST VIDEO
|' WE MADE -~ WE WERE /
Too CLOSE O SOME

CHAIN SAWS!
I‘\., a0 WE WENT BACR (4
' “TER  SCHOOL:

e

IN FACT, THE KIDS SpENT
AS MUCH OF THEIR OQWN
TIME AS LASS TIME..,
EVEN THE PARENTS AND

FAMILIES GOT [INVOLVEDI

OF cDOURSE, T REALLY
APPRECIATED THE HeELP OF
_ crooL LWBRARVAN.

THE VIDED PROJECT®
TAKE SEVERAL WEERS ...
BUT THEY INCLUDE LOTS
OF LANGUACGE ARTS
AND SOCUAL STUDIES.

OKAY, PANDORA...
OW DID You COME UP\.

WITH THE $1,500. FOR
THIS GREAT WTTLE
SUPER-LIGHT HOME- QUALITY
CAMERA AND RECORDERT?

(RN, THE WAY  WE
BUN A LOT OF THE

|
|
|
- |

HINGS WE ~1__
NE‘ED« 5 \L
m@%ﬂ‘f& MOMS o DADS

D ron

5 PHONE CALLS, |

-+ 1 '|
FRIDAY-NIGHT /
FUND - RAIRER!

AND NOW THESE KIDS NOW
A VERY DIFFERENT WAY

OF WATCHING TV

| [ ] (& ™88 quen Feo-hoo_comics
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WE RECEIWED SucH
A REACTION TO
PANDORA PAWLEY'S
LETTER ABOUT
BUNING (lomm FLLNG,
THAT WE SENT
FREELANCER RONALD
RAVEN AND HIS TV.
CREW TD CINEMA
ELEMENTARY, DEEP
IN THE CANTANKEROUS
LBQCKL.P\ND———

\Welcome o !
1 “meet the Creature”

% [
Night & THE ACTWITY ROOM,
Gala ¢ REIOD “&HERE‘S A NERY
; 5 LOURFUL DIAPLAY
Film Beneft CALLED “OJR ANIMAL 4
FRIENDS" . . ’

THE DARKENED ROOM ‘wiTH THE WHOLE

YES, T WANT THE
PARENTS TO SHARE THE
TOTAL SENSORY EXPERIENCE
OF tomm FILM... THE QUALITY oF IMAGE,

GROURP'S  ATTENTION FOCUSED
ON THE B\G SCREEN...

STUDENTS HAVE LEARNED ABou
THE FILMMAKER'S RART BY
CREATING THEIR OWN

PRACTISING THEIR
WRITING AND DRAWING -
SkILLS AS THEY

WiLL NOT BE
HOODWINKED
By THE
CAMERA AND
ED\TI 1;:1 G TRICKS
o

(COMMERCIAL
TELEVISION!

THE CHILDREN
PRACTISED THE
BASIC CAMERA
ANGLES, THEN
USED THEM. N
STDRNBOARDS

gROULT LIFE
FROM A DOGS
POINT DF VIEW.

\Jp

M.S. mmemum aHoT |\ 10E

S LONG SHOT
LOW ANGLE
@H\GH ANGLE

=" EXCUSE ME, _ :
FHERE'S LINDA LINK, THE PANDORP\. M 0
APPER T TOLD EXCITED ABDUT

WHIPPERSN
You, ABDUT N MY LETTER.
LAST SPRING SHE

SAID WE COULONT

AFFORD TD BUY s
FILMS. ANY o %
MORE - R

THE PROJECTS T SEE
HERE! LET'S GET OUR
CLASSES TOGETHER

AND SEE WHAT THEY
CAN LEARN FROM
EACH OTHER:'::

MAYBE TONIGHT
SHE'S CHANGED
HER MIND!

PIECES OF
CARDBROARD
WITH A HOLE IN

w—

FIRST
MRS, PAWLEY N
GRVE UG THESE

WE WENT
BAO UND SKHOOL
PRETENDING

OWHEN WE
LOOKED THROUGH
THE HOLE, WE ShwW

THE WAY THINGS| | WE WERE
Aot || B5os!
7 THEN WE 2 of
GOT To THINK PICTURE SOUND

OUR OWN Hern . Winat (s
AS FOR thot nice
s'r\imj Hring- 1

OURS 15 CALLED Onoon. Wnat

“KITTEN MEETS ke Tmar ey
PACKRAT ", 1T A e
SUPER. SUSPENSE peat!

P

THRILLER.

crikon, seriteh,
Lssgt'\\c’a F)‘

[—\WELL, FOLKS,
WE'RE OUT OF TIME
FOR TONIGHT. FIND
ouT WHAT HAPPENS
IN CTHE NEXT 3SUE
OF BLINKITY BRLANK!
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Storyboards

Jim Bizzochi

FILMMAKING IS
expensive. Filmmaking is
tricky. Filmmaking is slow.
Filmmaking is fun. Filmmaking
is creative. Students like to make
film. What’s a teacher to do?

The answer to this bind is
STORYBOARDING. Your
students can draw and write a
detailed version of the film on
paper before, or even instead of,
the actual filmmaking. By doing
a storyboard, students can see
their film’s visuals, hear its
sounds, feel its impact.

I use storyboarding in both
my film production and my film
history classes at Capilano
College. For my film or video
production students, it’s a
planning tool. They save time
and money, involve me more
directly in the pre-production
process, and make a much more
effective film in the end. For my
film theory students, it’s a chance
to make a “film” with no worries
about technology or money.

There are many formats for
storyboards. They all work fine.
The most important thing is to
have the students break down
their proposed film into
individual shots. The shot is the
key to the power and the magic
of film. A good storyboard will
make clear the impact of a
combination (“collision”
according to Eisenstein) of a
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STORYBOARDS
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sequence of shots.
I like to see the following
information for each shot:

» shot number

« scene/sequence number

« sketch

« description of action/camera
angle

« time for this shot

« current cumulative time in the
film

Drawing skills are not
essential, although all my
students have better “wrists” than
I do. Stick figures are not as
pretty, but just as effective.
However, neatness and bold lines
are critical. I tell my students to
do their storyboards in dark
pencil (grade “B” lead - hmm,
sounds like “B” movies) or to
redo the lines in black felt pen. A
quality storyboard should be
eminently xeroxable. Like good
filmmakers, your students or you
may want to circulate clean
copies, and protect the original.

So, before “lights, camera,
action...”, it’s “pencils, papers,
and heads...”.

Give it a try, and watch your
budding Spielbergs and
Wertmuellers, or McLarens and
Shaffers, perfect their film and
video conceptual skills.
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STATIC PRODUCTION Yooy ol

A Static Production! A Media Literacy Exercise

Don Bates

E’RE ALL

interested in activities
that will help students develop
media literacy. Students can
study film or video, but they can
expand their understanding by
applying principles of production
by using simple and ready-at-
hand equipment.

Here’s an activity that
students can do with a basic
video camera, even if it is only
available for a short period. It
will foster Language activity
while it demonstrates the principles
of visual communication.

+ First, the students develop a
storyline based on other school
work or on a creative theme,
possibly through a group-writing
exercise.

* Then they move from the
storyline to develop a storyboard
for “static” visuals, much as if
they were creating a slide show.
Each image is a piece of student
art.

Hints for the artwork:

g 4
il T8

-Use flat, rather than glossy,
paper. Colour is not a factor.

-Standardize the paper size
for easier shooting (21cm x
28cm or larger).

-Work in an horizontal
format. Part of coming to grips
with visual communication — the
TV screen is horizontal.

-Keep the centre of interest
large; avoid background detail.
Use high contrast illustrations to
tell the story.

-Pick a bright medium like
tempera, oil pastel, or marker.

-Bring a little math in —
calculate the ratio of the TV
screen.

-Keep titles and credits short
and legible. Avoid too much
text.

* Next, students develop a
“shooting script,” arranging the
static visuals in the correct
sequence. Have students suggest
pacing as part of the script,
varying the rhythm of the images
to develop an effective story.

» The students videotape the

Panels from the original storyboard of Martin Rose’s forthcoming film, Trawna Tuh Belvul
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frames, following their script.

» Asa group, the students look
at the tape to plan the audio
track. Writing the narrative can
be an individual or a group
activity. Reading in rehearsal
and editing the script will help
get the timing “down pat.”

When the students are ready,
they use the “audio dub” mode to
add the sound track to the
videotape. Using the pause
button will allow them to stop
and start the tape during the
process.

+ The type of sound track is
limited only by the learner’s
imagination. If the students work
around a microphone in the
classroom with the narrator, the
actors, and the sound effects
technician following the
director's cues, they can achieve
reasonable results without
resorting to gadgets. Also, itis
labour intensive, so everyone
stays involved!

There is no question that
teachers will spot a host of
learning opportunities from this
type of activity.

+ Developing the story line
helps students see how
sequencing events can create
suspense, humour, and
understanding.

« Picture making helps students
develop skills related to
arranging and selecting visual
elements to communicate action
and ideas effectively.

» Making the audio track
develop students' communication
skills. Not only are writing,
reading, and listening involved,
but also creating mood or illusion
by the selection of a “voice,”
sound effects, and music.

A different type of videotape
production, incidentally, has
been used with French as a
Second Language. Good
practice opportunities for
vocabulary!
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Scripting a Short Story

A Literature Lesson for High School Students

Roberta F. Hammet

S TUDENTS
enjoy watching a film

based on a short story they have
read. The National Film Board
has a couple of good films based
on Canadian short stories that I
often teach in my grade 11
English class. “The Huntsman”
by David Lewis Stein is included
in Kaleidoscope (edited by John
Metcalf, published by Van
Nostrand Reinhold Ltd., 1972);
and “Thanks for the Ride” by
Alice Munro is found in her
Dance of the Happy Shades
(1968). The latter story is best
suited to more mature students
because of its somewhat graphic
sexual scene.

After they have read and
discussed the story, I give them a
brief introduction to script-
writing. I teach English, not
film-making; I can only give
students the information needed
to help them focus on the text in
anew way. (And I give my
version of terms, er cetera.) My
hand-out is included below. I
included a sample script for the
opening scene of the story.
Sometimes I do not provide this.

I usually begin by discussing
the terms and my definitions.
Sometimes I show a short video
clip (for replay convenience)
from any film, and pick out shot
types used. Sometimes I do not
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A medium shot from John Kent Harrison's film, Thanks for the Ride, based on an Alice Munro
short story.

give students the effects of shots
(e.g., feeling of intimacy), but
rather let them discuss this and
come up with their own ideas and
definitions. Sometimes I have
students analyze their favourite
TV show, commenting on
camera shots used and
speculating on why one type of
shot predominates.

When I have finished my
introduction to the terms, I ask
students (as individuals, pairs, or
small groups) to choose a portion
of the story and prepare a script
for it. Writing two or three
paragraphs for one scene works
better than writing for a longer

section. You may want to break
the story into ‘scenes’ and assign
each group or individual a scene
to design. Scripts may or may
not be discussed or reported on
before viewing the film.

I usually show the film twice.
Students watch for the ‘scene’
and compare their treatment to
that of the professionals.

I think my students become
more critical film viewers and

better readers as a result of this

lesson.



Preparing a Film Script

Script Design

Soundeialogue Camera Instructions

Scene 1
| _S;oT T_%_I’Tc:ture/Action
.__?_:T_:Zc_;::_lz:g grass, using a putting
' B _}_Eo_M_oﬂv_ee_p through ahead of him
2 ( Same, different location later
I'_ _3_ _E;v location, Luscoe sweeps again, picks

up golf ball from grass, polishes an
i pants, pockets with 2 others

| 4 Luscoe lying on back on shorter
’ grass, jacket for pillow, arms under
} 1 head. 7 golf balls in front of him,
5 / Golfers putting on green
| 6 r Luscoe rolls onto stomach and scans golfers.

Some Basic Camera Shots
Close-up -shows headfface of one person, two
if very close

-gives feeling of intimacy, shows
emotion

-Speaks directly to viewer

-also called half frame or middle
distance shot

-shows person waist up

“May be called two-shot as shows
two people

-good for conversations
-shows whole person or
people, a building, etec.
-needed for action shots
“camera moves in a slow circle to
show a wide area

Medium shot

Long shot group of

Pan

Swish of gold club,
birds, etc,

Long shot, eye level

Long shot, eye level

Soft nature sounds-
crickets, birds, etc,

Long shot, eye level

Indistinct voices,
continuing nature sounds

Pan long shot,
eye level

Same Long shot, eye level

Track -camera moves paralle| with moving
subject

ZoomIn  camera moves from long shot to
close-up

Zoom Out -camera moves from close-up to long
shot

Low angle -camera is low, looking up at a subject
-makes a parson appear large,
domineering

Eye Level -also called neutral
-tamera is on the same plane as the
subject

High Angle -camera is above the subject, looking
down

-makes the subject appear small and
fragile, weak, insignificant
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¥ [P E CHILDREN ARE MAKING VIDEQS )
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HELPS BY SAVING
THE COMPUTER
|MAGES ONTO
A VIDECSTAPE «-+
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EACH -smmﬁgf%s .
THE AUDIO TRACK
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WITHTHE MOWULSE
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WHAT To SAY.

A st " HE CHILDREN GET LOTS OF )
OTHER. WHEN THEY SCREEN g
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« OUR FAMILIES™ mmm s,

D YOU. DoN'T NEED A CANER,
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_oA COMPUTER -W--Aﬁ;{)

SOME “PAINT" SOFTW
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PRAWINE

HERE'S A WAY STUDENTS N
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JEFF STARTS WITH A
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Sound: A Lesson Plan

Janine Cucan

Objective: Extended Activity:

To illustrate to students the importance of
voice, music, and sound effect tracks in the
creation of mood, tone, credibility, pace,
interpretation and interest level.

Input Stage:

Have students view a film, ad or music
video with the sound turned off.
Suggestions: Sufi Tale, Neighbours, Air

Activity:

Divide students into groups (3 to 5 per
group) and review the soundless film while
brainstorming possible soundtracks. Their
final decisions about voice-overs, music,
and sound effects are recorded on a
storyboard/script. Students record their ST
to synchronize with the video.

Presentation:

Each group presents their ST with the
original video. After each viewing, the class
discusses the effect of the sound track
decisions made by the presenting group.
The entire class now listens to the original,
intended ST with the video.

In the form of a written review, each student
should explore the power of the sound track
as intended by both the professional
producer and at least one of the peer
producers.
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Every Child

Each group should produce their own video.
This may take the form of a theme/image
collage, ad, documentary or music video.
This video should have an accompanying ST
reflecting the ideas and intent of the
producing group.

Groups exchange videos with each other.
Groups view their peers’ video without
listening to its ST. They brainstorm ideas,
produce a storyboard with sound and record
anew ST.

Variation:

Reverse the activity. Have students listen to
sound/voice tracks and imagine video
images that might correspond. Produce the
video and compare final products with the
original.

Suggested ST: Every Child, Nails , A
Chairy Tale

The class views and listens to both versions
and discusses the differences in meaning
that sound creates. > %




[ SOUNDTRACKS ROSOEE om0l
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LIVE | CLASSROOM
bu:; Merril] Ann Fearon

E REAL
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COMPUTER MUSIC

Merrill Ann Fearon

LIFESTYLES oFTHE REEAL.“LJVEE CLAS‘SR@OM
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FILM TITLE INDEX

All of these titles are available for purchase or rental from NFB offices listed on the back cover or through these toll-free numbers:
1-800- 561-7104 (Atlantic Provinces); 1-800-363-0328 (Quebec); 1-800-267-7710 (Ontario); 1-800-661-9867 (Western and

Northern Canada).

Videos of 15 minutes or less sell for $21.95; 60 minutes or less,
Those marked with an asterisk (*) are also available on video compilations. See the inside back cover for titles,

prices of these compilations.

film title running time
After the Big One 23 min
Air! 2 min
And They Lived Happily Ever After* 13 min
Animando 13 min
Anybody’s Son Will Do 57 min
Apprentice, The 9 min
Balablok* 7 min
Bead Game, The* 6 min
Between the Walls (Look Again Series) 10 min
Big Snit, The* 10 min
Bing Bang Boom 24 min
Blackfly 5 min
Bleu perdu, Le 7 min
Blinkity Blank 5 min
Bronswik Affair, The* 23 min
Carried Away 6 min
Cat's Cradle* 10 min
Chairy Tale, A* 10 min
Chandail, Le 10 min
Changes (Growing Up Series) 19 min
Connections (Look Again Series) 10 min
Death of a Legend 49 min
Debts* 9 min
Dingles, The 8 min
Distant Islands 6 min
YE™* 7 min
Edge of Ice 56 min
Elephantrio* 9 min
Especially You (Growing Up Series) 17 min
Estuary* 11 min
Every Child 6 min
Eye Hears, The Ear Sees, The 59 min
Flamenco at 5:15 29 min
From Flores 12 min
Gaston’s Recital 22 min
Get a Job* 11 min
Growing Up Series 56 min
Have I Ever Lied to You Before? 57 min

Head Full of Questions (Growing Up Series) 20 min

Hen Hop 3 min
Hold the Ketchup 20 min
Hot Stuff* 9 min
Hunger 11 min
Huntsman, The 16 min
I'll find a2 Way* 26 min
If You Love This Planet* 26 min
John Hooper’s Way With Wood 18 min
Journey of the Blob (Look Again Series) 10 min
Judoka 18 min

page
74

90

78

4
70,74
6
66,74
74

8
10,74
12

14

72

89

78

65

72
65,90
52

34

16

18

65
20,22
24

74

26

30

34

28
31,90
91

70

32

66

65

34

78

34

89

66

76

74

86

66
65,74
66

36

66

film title running time
Kevin Alec* 16 min
Killing Us Softly 28 min
Lady Fishbourne's Complete Guide to Better

Table Manners* 6 min
Listen, You'll See. . .* 6 min
Lucretia 10 min
Lumaaq 8 min
Man and the Giant, The 8 min
Mary of Mile 18* 12 min
Memories of War 16 min

Mirror, Mirror: An Advertiser’s Scrapbook* 25 min

Mother Earth 11 min
Movie Movie, The (Visually Speaking) 7 min
Nails* 13 min
Neighbours* 8 min
No More Hiroshima* 26 min
No Way! Not Me 30 min
Old Box, An* 9 min
Owl and the Lemming, The 6 min
Owl and the Raven, The 7 min
Owl Who Married a Goose, The 8 min
Paradise 15 min
Paradise Lost 4 min
Pas de Deux 13 min
Pies* 13 min
Premiers Jours/Beginnings 9 min
Return of the Swift Fox, The 27 min
Return to Dresden* 28 min
Road to Total War, The 57 min
Same Old Story, The 3 min
Sand Castle, The* 13 min
Sense of Sound, A (Visually Speaking) 6 min
Sound Collector, The 12 min
Speaking Our Peace 55 min
Strings 10 min
Sufi Tale, A 8 min
Summer We Moved to Elm Street, The 28 min
Sweater, The* 10 min
T.V. Sale* 10 min
Thanks for the Ride 28 min
This Is a Recorded Message™ 10 min
Top Priority* 9 min
Toys* 8 min
Trawna Tuh Belvul 12 min
Visually Speaking (A Sense of Sound) 37 min
Visually Speaking (The Movie Movie) 37 min
‘What on Earth!* 10 min
Where the Bay Becomes the Sea 29 min
Zea* 5 min

Blinkity Blank

$26.95; more than 60 minutes, $34.95 (plus applicable taxes).
descriptions and
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in elementary and secondary schools. You will notice that a single lesson plan may apply to more than one curricular area.

Drama
The Dingles(1)
English/Language Arts
The Apprentice
Between the Walls
The Big Snit
Blackfly
Connections
Death of a Legend
The Dingles I
The Dingles I
Distant Islands
Edge of Ice
Elephantrio
Every Child
From Flores
Mother Earth
The Sand Castle
The Sweater I
The Sweater II
The Sweater IIT
Trawna Tuh Belvul
Zea
Film Into Writing
Scripting
Family Life
The Growing Up Series

The Summer We Moved to Elm Street

Fine Art
The Sweater I
Animando
Distant Islands
Paradise IT

CURRICULUM INDEX

In the following index, the titles of lesson plans from Animando to Zea are arranged under common subject-matter designations

20

6

8
10
14
16
18
20
22
24
26
30
31
32
38
48
52
54
56
58
62
76

m Blinkity Blank  Spring 1992

Trawna Tuh Belvul
Manitoba Festival
Festival Formula
Kids at the Movies
Inuit Legends

Aspects of the Documentary

Inquiring About Driessen

Propaganda Challenge

Student Videos

Storyboards I

Storyboards II

Static Production

Scripting

Desktop Video

Drawing on Film

Sound

Soundtracks

Computer Music
French

Between the Walls
Integrated Curriculum

The Sweater I

Manitoba Festival

Festival Formula

Kids at the Movies

Inuit Legends

Inquiring About Driessen

Propaganda Challenge

Student Videos

Storyboards I

Storyboards II

Static Production

Sound

Soundtracks

58
65
66
68
69
70
72
78
80
81
82
84
86
88
89
90
92
92

8

54
65
66
68
69
72
78
80
81
82
84
20
L |

Math
The Sweater II
Music
Bing Bang Boom
The Sweater II
Science
Connections
Death of a Legend
Edge of Ice
Estuary
Paradise Lost
Where the Bay Becomes the Sea
Zea
Journey of the Blob
Social Studies
The Apprentice
Between the Walls
The Big Snit
Death of a Legend
Every Child
Mother Earth
No Way! Not Me
Paradise I
Paradise II
Pies
Strings
The Sweater II
The Sweater III
Inuit Legends
Goals of Peace
Propaganda Challenge
Desktop Video

54

12
54
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THEMATIC INDEX

In this index, lesson plans are organized under broad themes or topics. Teachers may find this index particularly useful when
they are planning a teaching unit around a particular subject of interest.

advertising films and writing propaganda
Propaganda Challenge 78 Film Into Writing 76 Death of a Legend 18
alliteration future Propaganda Challenge 78
The Dingles I 22 Mother Earth 38 | puberty
animation goals The Growing Up Series 34
Animando 4 No Way! Not Me 40 | racism
Trawna Tuh Belvul 58 | heros Pies 46
Arctic The Sweater II 54 | relationships
Edge of Ice 26 | hockey Strings 50
authority The Sweater IT 54 The Sweater ITI 56
No Way! Not Me 40 | human body religion
beauty Connections 16 The Sweater II 54
Paradise I 42 | human rights self-concept
camera shots Every Child 31 The Growing Up Series 34
Scripting 86 | ice Paradise I 42
children’s rights Edge of Ice 26 | sexuality
Every Child 31 | image selection The Growing Up Series 34
commercialism Distant Islands 24 | sound
Paradise 1 42 | images of male and female Bing Bang Boom 12
commercials Mother Earth 38 Zea 62
Propaganda Challenge 78 | interconnections Trawna Tuh Belvul 58
conflict Connections 16 Computer Music 922
Goals of Peace 74 | Inuit soundtrack
documentary film Distant Islands 24 Elephantrio 30
Aspects of the Documentary 70 Inuit Legends 69 Sound 90
drama language Soundtracks 92
Trawna Tuh Belvul 58 | Trawna Tuh Belvul 58 | systems
education learning through reading Connections 16
The Apprentice 6 The Sweater I 52 | television
empathy machines Propaganda Challenge 78
The Summer We Moved to Elm Street 51 Connections 16 | values
environment media Between the Walls 8
Paradise Lost 45 Mother Earth 38 The Sand Castle 43
Estuary 28 | media literacy The Sweater II 54
Journey of the Blob 36 Static Production 84 Inuit Legends 69
Mother Earth 38 | movement and rhythm Inquiring About Driessen 72
Inquiring About Driessen 72 Aspects of the Documentary 70 | video production
esthetic values music Student Videos 80
Paradise [ 42 Sound 90 Static Production 84
families music composition Soundtracks 91
Desktop Video 88 Computer Music 92 | violence
fantasy ocean Goals of Peace 74
Inquiring About Driessen 72 Edge of Ice 26 | visual literacy
film adaptation: print to film peace and war The Apprentice 6
From Flores 32 The Big Snit 10 | waste disposal
film manners Pies 46 Journey of the Blob 36
Festival Formula 66 | Goals of Peace 74 | water cycle
film production personal development Journey of the Blob 36
Storyboards I 81 | The Growing Up Series 34 | whale hunt
Storyboards II 82 | poetry Edge of Ice 26
film vocabulary Trawna Tuh Belvul 58 | wildlands
Festival Formula 66 | prejudice Estuary 28
filmmaking Pies 46 | wolf debate
Manitoba Festival 65 | process vs product Death of a Legend 18
Drawing on Film 89 Aspects of the Documentary 70 | women
No Way! Not Me 40

Blinkity Blank  Spring 1992 m
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action plans
Mother Earth
anticipation guides
Between the Walls
book making
Inuit Legends
clarification
Edge of Ice
class buddy
Paradise Lost
class film
Drawing on Film
class newspaper
Paradise Lost
Kids at the Movies
clay
The Apprentice
comparing films
Aspects of the Documentary
comparing media
The Sweater II
comparing print and film
From Flores
cooperative classes
Connections
cooperative group discussion
Paradise I
creating a machine
Trawna Tuh Belvul
critical viewing
The Sand Castle
Kids at the Movies
Scripting
debate
Edge of Ice
descriptive writing
Film Into Writing
determining costs
The Sweater II
dramatic play
The Dingles I
drawing on film
Drawing on Film
essay writing
Death of a Legend
expository writing
Film Into Writing
field trip
Estuary
film analysis
The Apprentice
Aspects of the Documentary
film evaluation
Pies
film festival
Manitoba Festival
Festival Formula
Kids at the Movies
flipbooks
Zea
Festival Formula
The Apprentice
Blackfly

38

8
69
26
45

89

70
54
32
16
42
58

K&H

76
54
20
89
18
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ACTIVITY INDEX

This index organizes lesson plans according to student activities or teaching strategies they use.

French language
Between the Walls
Connections

inquiry
Zea
Inquiring About Driessen
The Big Snit

journal
The Big Snit
Estuary
Mother Earth

listening to music
The Sweater II

male/female perspectives
Mother Earth

media log
Propaganda Challenge

media scan
Mother Earth

multi-media kit
The Sweater I
mural
Every Child
Paradise Lost
Strings
music and slide composition
Computer Music
narrative writing
Film Into Writing
notetaking

Death of a Legend
pantomime

The Dingles I

parent involvement
The Growing Up Series

partner work
Festival Formula

photography
Zea

puppets
Inuit Legends

relationship map
Strings

research
Blackfly
The Sweater I
Connections
Where The Bay Becomes the Sea

review writing
Festival Formula

role play
No Way! Not Me
The Summer We Moved to Elm Street

roles in small groups
Pies

screenplays
Festival Formula

script writing
Scripting
Blackfly

shared reading
The Sweater 1

62
10
10
38
54
38
78
38
52

31

92
76
18
20

34

14

52

shooting script

Storyboards I
sociograms

The Sweater III
sound poems

Zea
soundtrack

Static Production

Trawna Tuh Belvul
sound walk

Bing Bang Boom
story maps

Journey of the Blob
storyboard

Static Production

Distant Islands

Inuit Legends

Storyboards I

Storyboards 11

Sound
storytelling

Blackfly

Mother Earth
student soundtracks

Sound

Soundtracks
student videos

Animando

Desktop Video

Sound

Soundtracks

Student Videos
team logos

The Sweater II
theme study

The Apprentice
thesis/antithesis format

Death of a Legend
tongue twisters

The Dingles I
visual communication

Static Production
visualization

No Way! Not Me
water experiments

Journey of the Blob
webbing

Mother Earth
words and rhythm

Trawna Tuh Belvul
writing

Every Child

The Sweater II

Distant Islands

Kids at the Movies
writing stories to sound

Elephantrio

82
56

62

58

12

18

22
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Receive
a 15% discount
for orders of
10 videos or

Animando to Zea

VIDEO ORDER FORM

For the titles you are ordering, please fill in the Quantity and Total columns.

Note: Multiple—title videos are marked with an asterisk (*), and decribed on

more!

NAME

the inside back cover.

1 WISH TO PAY BY:

S5CHOOL OR OTHER INSTITUTION

] PURCHASE ORDER, ATTACHED

|| CHEQUE [ENCLOSED, MADE GUT TO RECEIVER GENERAL FOR CAMADA)

" STREET

VISA#

cIrY N ) POSTAL CODE

DAYTIME TELEPHONE NUMBER

MASTERCARD® | | | . |
EXPIRY DATE A

CARDHOLDER SIGNATURE

SEND ORDER FORM TO:

ANIMANDO TO ZEA/NATIONAL FILM BOARD, D-10
P.O. BOX 6100, STATION A, MONTREAL, QUEBEC H3C 3H5

OR FAX:
1(514) 283-7564

ORDER VHS UNIT
TITLE NUMBER ~ PRICE Qry. TOTAL
After the Big One (0183 062 §26.95 |
Air! 0372079 §2195 |
And They Lived Happily Ever After 0175 092 £21.95 B
Animando o D087 02 i_ ) $21.95
| Anybody’s Son Will Da 0183 048  $26.95
Apprentice, The 0091 025 $21.95 )
Balablok i 0372097 $21.95 -
| Bead Game, The 0077 107 $21.95
| Beginnings/Premiers Jours - 0080 03 82195
Between the Walls (see Look Again Vols. | & 2) -
Big Snit. The N 0185 030 521.95
Bing Bang Boom ) 0169 060 526,95
Black(Ty - 9191070 | S$21.95
Bleu perdu, Le ) - 0272039 $21.95 R
| Blinkity Blank - 0155062 | $21.95 )
Bronswik Affair, The ) 0178 017 $26.95
| Canadian Literature: Short Stories* (180 261 ) $34.95
| Carried Away 0085 075 $21.95 i
Cat’s Cradle - 0374 0306 $21.95 ]
Chairy Tale, A 0157016 $21.95
Chandail, Le 0280 079 | $21.95
.Chiii].ge.:(s_r_:x-:-('}rm\'ing Up series) o
Children of Canada 2* - 0177 375 $26.95 )
Christmas Gift, A= (80 250 $26.95
Connections (see Look Again Vols. 1 & 2) . N
Death of a Legend 0171 553 $26.95 -
Debts - 0186 033 $21.95
Dingles, The 0188044 $21.95
Discussion Starters ® 0081 165 $26.95 __
Distant Islands 0181 052 $21.95 ]
- - 0081 020 $21.95
Earth, Wind and Water* 0180 262 $34.95
Edge of Ice 0186 069 $26.95 N
Elephantrio ) 0085 649 $21.95
Especially You (see Growing Up series) __ o
Estuary 0179 174 | $2195
Every Child - 0079 014 $21.95 -
Eye Hears, the Ear Sees, The 0170 068 $26.95 i B
Fables and Fantasy | * 0182 151 $26.95
Flamenco at 5:15 - D183 044 $26.95
From Flores 9190049 | S21.95
| Gaston’s Recital 0174 165 $26.95 -
~Genius of Norman McLaren. Tne* 0171 124 $26.95 -
Get a Job B 0185 114 §21.95
Growing Up Series* - 9189172 $79.95
Have [ Ever Lied to You Before? 0176 046 52695
Head Full of Questions (see Growing Up series) . ______t
Hen Hop - 0144 025 $21.95




ORDER VHS UNIT
TITLE NUMBER PRICE Qry. TOTAL
Hold the Ketchup 0177225 $26.95
Hellywood Salutes Canadian Animation * 0179 396 $26.95
Hot Stuff 0171 535 $21.95
Hunger . 0373 087 $21.95
Huntsman, The 0172022 $2695 |
If You Love This Planet ) 0182 009 $26.95
Images and Meaning = - 0186 147 $34.95
Images for a Peaceful Planet* - 0186 146 $34.95
[ Tl Finda Way 0177 264 $26.95
Ineredible Manitoba Animation 0189094 | $26.95
John Hooper’s Way with Wood L 01TT ARl | $26.95
Journey of the Blob (see Look Again Vols. | & 2) -
Judoka ) 0165 087 $26.95 - o
Kevin Alec 0176 308 $26.95 o
Killing Us Softly 0179 389 rental only o
Lady Fishbourne's Complete Guide B 0176280 | 521.95
Listen. You'll See... 0083 032 §21.95
Look Again/Mieux Voir Vol. | and Vol. 2% 0089 066/7 549.95
Lucretia 0186 023 §21.95 -
| Lumaag e - 0175 689 §21.95 |
Man and the Giant. 'The 0175 690 £21.95 | o
Mary of Mile 18 0181 031 $21.95 O
| Media and Society * - 0189123 $199.00
Memories of War B B 0182 078 $26.95
Mirror. Mirror: An Advertiser’s Scrapbook 0183 004 $26.95 B
Mother Earth 0091 001 $21.95
| Movie Movie, The (sce Visually Speaking) I
| Nails - 0179 194 | $21.95
Neighbours 0152 024 $21.95
;_NU Muore Hiroshima B 0184 077 $26.95
| NoWay! Not Me DI87 104 $26.95 o
| Old Box. An 0375182 $21.95
Owl and the Lemming. The ) N 0171 049 $21.95 -
Owl and the Raven. The - 0173 589 $21.95
Owl Who Married a Goose. The 0174 583 $21.95 -
| Paradise | 0084091 $26.95
Paradise Lost i 0170 091 52195
Pas de deux 0367 190 $21.95 B
Pies 0183 054 §21.95 ]
Prairie Tales 0185 141 1§34.95
Return of the Swift Fox. The - | oIsso36 $26.95
Return 1o Dresden - 0186 025 $26.95 -
Road to Total War, The 0183 047 §2095 |0
Same Old Story, The 0181 029 S21.95 |
" Sand Castle. The 0077 050 82195
Sense of Sound, A (see Visually Speaking) B )
Short Film Festival, A* 0179 395 $26.95 o
Sound Collector, The 0182057 521 ‘)"3 N
Speaking Our Peace 0185017 | $26.95
Strings B - 0091 020 $21.95
Sufi Tale, A - 0380 (43 $21.95 B
| Summer We Moved to Elm Street. The 0166 120 §2695
| Sweater, The 0180079 $21.95
TV Sale i - 0175 067 $21.95 -
Thanks for the Ride 0183 024 $26.95 -
| ThisIsa Recurd.c_fj_l';‘l.cxsugg 0373028 | 52195
" Tit for Tat * - 0081 177 $26.95
Top Priority B - 0181 065 $21.95
Toys - 0166 027 $21.95 -
Trawna Tub Belvul Available Winter "93 §21 9‘3
Unigue Perspectives * 0183 100 §26.95
| Visually Speaking * ) 0186 153 §26.95
“What on Earth? B 0166 033 $21.95 i ]
Where the Bay Becomes the Sea 0184 0v6 $26.95 ) -
Wonders of Earth and Space * 0181 164 534.95
Working Mothers series. The 0175 286 534.95
| Zea B 0181022 521.95
Sub total

Your certificate of exemption number:

NFB GST registration number 15 R121491807

Subtract 15% for more than 10 videos

Enter PST here for those provinces calculating PST prior to GST
Add 7% GST to base price subtotal (or discounted subtotal)
Enter PST here for those provinces calculating PST after GST
GRAND TOTAL




Note: Individual titles available in
more than one multiple—title video
are marked with an asterisk(®).

Canadian Literature: Short
Stories, 78 min.. $34.95

Films based on stories or poems by
Canadian writers: Archibald Lampman
(Morning on the Lievre), Siephen
Leacock (My Financial Career).
Sinclair Ross (Cornet ar Night), Hugh
Hood (The Red Kite). Mordecui Richler
{The Streer®). and Roch Carrier { The
Swedater®).

Children of Canada 2,

54 min.. $26.95

Profiles of Canada’s children: Kevin
Alee, Gurdeep Singh Bains, and ['l]
Find a Way.

A Christmas Gift, 58 min.. $26.95
Eight animated films from the Nawviry
W The Great Toy Robbery. Also
contains The Sweater®, Christmas
Cracker, Christmas Lights, The Energy
Carol, The Magic Flute, and An Old
Box.

Discussion Starters,

26 min.. $26.95

The Sand Castle™, Special Delivery,
und Zea® will serve to provoke
discussion on a variety of themes:
leadership. team work, problem-—
solving. and taking responsibility,
among others.

Earth, Wind and Water,

6Y min.. $34.95

Four titles. from a whimsical film about
an army of raindrops o a more serious
look at ecology: Estuary, The Rise and
Fall of the Great Lakes, S.P.LAS.H..
and Gulfstream.

Fables and Fantasy 1,

57 min., $26.95

Six animated films for children of all
ages: The Tender Tale of Cinderellu
Penguin, Sea Dream, Tehon Tehow, The
Trour That Stole the Rainbow, Mary of
Mile 18, and The Magic Flure.

The Genius of Norman
McLaren, 58 min.. $26.95

Norman McLaren. visual poet and
master of technique, was one of the
world's great animators: Pas de deicr,
Neighbours® A Chairy Tale, Ballet
Adagio, Begone Dull Care, C'est
Uaviron, and Pen Point Percussion.

MULTIPLE-TITLE VIDEOS

Growing Up Video Package

3 videos plus User's Guide, 56 min.,
$79.95 pkg.

A sexuality education program for ages
Y 1o 12 covering topics from reproduc-
tion. contraception, puberty. o peer
pressure. making choices, and being
true to yourself. Parts entitled: Head
Full of Questions, Changes, and
Especiallv You.

Hollywood Salutes Canadian
Animation, 58 min.. $26.95

All Academy Award-winning or

nominated: Neighbowrs® Walking, The
Sand Castle™, The House That Jack

Buili, Special Delivery, and The Street*,

Images and Meaning: A
Selection for Media Literacy
Studies, 106 min. , $34.95

Nine films to spark discussion and
learning in media literacy and com-
munication courses: Zea™, Street Kids,
Elephantrio, Nails, Aloud/Bagaielie,
Retiern to Dresden. The Age of
Invention, Ashes of Doom, and Debis.

Images for a Peaceful Planet,
113 min., $34.95

A collection to spark discussions of
peace and conflict resolution. Includes
Balablok* Neighbours® Children of
War, No More Hiroshima, A Weiter in
the Nuclear Age, If You Love This
Planer, and The Big Snit®.
Incredible Manitoba
Animation, 50 min.. $26.95

Nine short films including The Car
Came Back, The Big Snit®*, Get a Job,
and Gerting Started.

Look Again/Mieux Voir Vol. 1

and Vol. 2, 29 min. each $49.95 pkg.

In these short films without dialogue. a
voung girl and boy encourage others to
cxplore. experiment. solve problems in
their natural surroundings. V. 1:
Between the Walls, Connections, and

Snowballs and Sandcastles. V. 2: Nighi,

Topsy=Turvy, and Journev of the Blob.

Media & Society Video
Package, 4 hours on 3 videos plus
124-page Guide, $199.00 pke.

For media studies, 19 complete or
spectally edited films. covering
advertising, stereolyping. racism and
sexism in media, and more. Includes
CET This Is a Recorded Message,
Mirror, Mirror, The Bronswik Affair,
TV, Sale, No Way! Nor Me (excerpt).

Prairie Tales, 87 min. . $34.93

Five tales that range Irom a comic look
at ethnic prejudices to a tribute to the
wormen who settled the west: Grear
Grandmother, Shipbuilder, Pies,
Prairie Album, and Gopher Broke.

A Short Film Festival,
57 min. ., $26.95

Animated shorts from a procrastinating
pianist, to the etiquette of dealing with a
parrot at the dinner table: Log Driver's
Waliz, Hot Stuff, Gerting Started,
Blowhard, The Family that Dwelr
Apart. Lady Fishhournes's Complete
Gitide to Better Table Manners, and
Street Musique.

Tit for Tat, 51 min.. $26.95

Six films for peace studies: Balablok®,
Tovs, The Bead Game, Top Prioriry,
Neighbours® and The Twitch.

Unique Perspectives,

38 min., $26.95

From evocative caricatures of people in
motion { Wealking ) to surreal classical
myths ( Pandora and Svrinx). Also, The
Half-masted Schooner, Listen, You'll
See, Zea®, Angel, Car's Cradle, and
Twice Upon a Time.

Visually Speaking,

37 min, User's guide, $26.95

Six short films for children, exploring
body language. sounds. texture of
objects. images altering meaning. and
movie making: Body Talking, A Sense
of Touch, A Sense of Sound, Speaking
Object-Iv, Sequence and Storv, and The
Movie Movie.

The Wonders of Earth and
Space, 62 min., $34.95

Six animated shorts for children
explores the extinction of dinosaurs, the
solar system, and how a Martian might
perceive our planet: 64,000,000 Years
Ago, Evolution, Boomsville, Whar on
Earth!, Cosmic Zoom, and Satellites of
the Sun.

Working Mothers Series,

111 min.. $34.95

Eleven films to promote discussion of
the issues faced by women concerning
their work and their children. Includes:
coand They Lived Happily Ever After.

BROADWAY - e PRINTERS LTD



In Canada

Vancouver

#100-1045 Howe Street
Vancouver. B.C. V6Z 2B 1
TEL (604) 6660716
FAX (604) 666-1569

Edmonton

120 Canada Place

9700 Jasper Avenue
Edmonton, Alta. T5] 4C3
TEL (403) 495-3010/3011
FAX (403) 495-6412

Saskatoon

424-2]st Street East
Saskatoon, Sask. STK 0C2
TEL (306) 975-4245
FAX (306) 975-5897

Winnipeg

245 Main Street
Winnipeg, Man. R3C 1A7
TEL (204) 983-4131/4696
FAX (204) 983-0742

International inquiries

TEL (514) 283-9438
FAX (514) 496-1895

National
Film Board
of Canada

NATIONAL FILM BOARD OF CANADA
AUDIOVISUAL CENTRES

Ottawa

150 Kent Street

Ottawa, Ontario K1A OM9
TEL (613) 996-4861

FAX (613) 992-9097

Toronto

150 John Street

Toronto, Ontario M5V 3C3
TEL (416) 973-9110/9093
FAX (416) 973-6318

Montreal

Complexe Guy—Favreau

East Tower. Room 005

200 René Lévesque Blvd. W.
Montreal, Quebec H2Z 1X4
TEL (514) 2834823

FAX (514) 283-0225

Quebec City

350 St. Joseph Street E
Quebec, Quebec GIK 3B2
TEL (418) 648-3852
FAX (418) 649-6313

national du film

Moncton

Terminal Plaza Building
1222 Main Street
Moncton, N.B. EIC [H6
TEL (506) 851-6101
FAX (506) 851-2246

Halifax

2nd Floor, Queen’s Court
5475 Spring Garden Road
Halifax, N.S. B3J 1G2
TEL (902) 4266001
FAX (902) 426-8901

Charlottetown

202 Richmond Street
Charlottetown, P.E.1. C1A 1]J2
TEL (902) 368-4641

St. John’s

80 Water Street

Sir Humphrey Gilbert Bldg.
St. John's, Nfld. A1C 1G4
TEL (709) 772-5005

FAX (709) 772-4808
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